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Maggie Towle, towle002 @umn.edu,1s 
theassociate vice provost of student 
llfe and dlrector of Student Unions & 
Activitles at the Unlverslty of Minne• 
sota. She has 33 years of exper ience 
In higher education, has presented at 
many national conferences, and has 
hosted semlnars on bulldlng renova­ 
tion, student development, organl• 
zatlonal change, and admlnlstratlon/ 
management. Publlcatlons lnclude 
articles for NACAS on renovation and 
student employment deveiopment 
outcomes and contributlng to ACUI 
book chapters on renovation and 
student employment. 

 
 
 
 
 
 
 
 
 
 
 
 
 

Denny Olsen, o/sen01J@umn.edu,is 
senior assoclate director of Student 
Unions & Activities at the University of 
Minnesot.aHe has 31 years of experience 
in college unions and activitles. He has 
cohosted andpresented at regional and 
national ACUI and NACAS seminars on 
renovatlon and copresented a NACAS 
weblnar on student employment. 
Publlcatlon s include articles for NACAS 
on renovation and student employment 
development outcomes and contrlbutlng 
to ACUI book chapters on renovation 
and student employment. 
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A Modern Approach to 
Student Employment 

Astronomer Zechariah Brigdcn 
of Harvard Univcrsity was no ted 
in the game Trivial Pursuit as 
being thc first person,  in  1657, 
to havc said: "l workcd my way 
through college." As rcccntly as 
20 or 30 years ago, students could 
still say they workcd their way 
through co llcge. That is virtua lly 
impossible today. Postsecondary 
Education Opportunity cstimatcd 
that a stude nt would haveto work 
61 hours a week for 52 wecks a 
year to afford nine months of full 
timc study at a public university. 

St ill, according to thc 2008 
National Survcy of Student 
Engagement, morc than two 
thirds of studcnts at four ycar 
collcgcs and four-fift hs of stu 
dents at two-year collegcs work at 
some point in their college carcer. 
Other than attcnding class, it is 
the most common expcricnce for 
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und crg radu ates, and ranks highcr 
than part1c1pation  in Stude nt 

groups. More intentional stu 
dent employment can bc a low- or 
no-cost way of imp roving st udent 
success as we are already doing it. 

Among  thc  250  students 
cmploycd in the University of 

Minnesota's collcgc  unions, 
approximatcly 25% are work-stud y 

positions. There is a broad vari 
ety of positions in areas such as 
graphic design, custodia l, retail, 

office  support , games  room 
and facilitics maintenance, and 

cvent services. While most of the 
student employccs are underg rad 

uatcs, graduate students may fill 
these positions as weil. 

Tn 2004- 05, a pilot program 
was developcd in which stude nt 
dcvclopmcnt outcomcs were inte 
grated into studcnt employce job 
descriptions. A survey inst ru 
ment was  creatcd   to   mcasurc 
st udcnts on thc outcomes and was 
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administered in the  pilot  proj 
ect three times: at the  beginning 
of the program, at thc end of thc 
first semester, and at ehe end of 
the second semester. 

The departmcnt and super 
visors of the student employees, 
who were füll-time staff mcm 
bers, introduced the program to 
student employees at the bcgin 
ning of the year. Supervisors also 
discusscd progress on the student 
development outcomcs at mid 
ycar and at the end of year, using 

sTUDENrs· PERCEPTIONS OF LEARNING WIr HIN 
THE srUDENr DEVELOPMENT OUTCOMES 

 
Knows personal strengths and talont s and Knows when to collaborate or seek hclp;and 
acknowledges lhelr shortcomings when to act on own 

 
"With  the  upbeat  atmosphere  working " Working wlth SUA has made me appreciate 
withi11Student Unions and Act1V1tles . 1 am the value of teamwork and cooperation more 
able to project an optImIstIc athtude wh('n than ever lt's nice knowing that som1one's 
completlno projects and tak1ng on new tasks ·•  got your back, but ,n also t,,ught me how 

rn t,cal holding 111> my end ol that agreement 
, s. No matter how busy 11 ein get, you havt to 

individual student survey results Mekes appropri11tt docisions on behavIor and be flexible enough to work together and g1t 
as the basis for thc conversation. 

This   pilot   program  included 
12 students and three supervi 
sors. lmmediatcly, Supervisors 
reported benefits they received 
from being involved in thc pilot 
projcct. They started  to feel more 

accepts the conse11uences of actlons everythlng done." 

 
"Worklng at SUA has helped me llecome a 
much more Independent and accountable Demonstrates Ute ablllty to perform In compli•  
Student by requlring me to do many Important cated environments where clear ait answers or 

tasks with llttle tonosupervlsion. These tasks       standard operatlng procadures are absent 
are a vltal part of communicatinu with the 

like mcntors and • educators ver 
sus simply ovcrsecing day-to-day 
student employce operations. 
They valued thcir discussions  
and feit the student development 
outcomes hclped them  articu 
late the strengths and challenges 
the students were having with 
their job and skill devclopment. 
They understood  how  import 
ant their role was as a supervisor 
in providing a holistic educational 
experience for students. 

Tina Siverson, onc of the staff 
supervisors in the pilot project 
who continues to work for thc 
department, said: "As supervisors, 
working with the student devel 
opmcllt outcomes revolutionized 
our jobs. Our main focus changed 
from Standard management to 
developing students. Focusing on 
student development gives depth, 
meaning, and purpose to jobs. 
The SDOs provide a language in 
which to casily talk to students 
about their development Oll the 
job and providc a framcwork for 
goals. Students are able to see 
their progress and gct morc out of 
the work thcy do." 

Another lesson from the pilot 
was how important it was to 
educate and  train   supervisors 
Oll why to indudc thc Student 

customer and ensuring an efhcient olhc.e, and 

as a result have mada me a more accountable 

stud ent as weil as more profeu,onal lor any 
future t mployment." 

 
 

Manages energy and 1 tt anll on to achleve speclllc 
ou tcomc5, 

 
"Setting goals in the work place h11given me 
the sklll to measure my abllltles es weil as the 

talent to adapt and overcome the obstacles 
th at prevent me from completlng my goals." 
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Recovers and leams from Sttbacksor 
dlsappolntm ents  

 
"My lob has taught me I lot aboul f lexil.ullty 
and openness. l am bette, able to handle 
changes or unclear clrcumstances by 
workong lhrough them and adaptmg . Th1s 
new •go-w, th·the•ll ow· mentallty has also 

helped me bette, handle the frustrat,ons and 
disappointments that sometimes arose." 

"Be1ng an adminlttr 11tl ve assistant hashelpcd 

me develop Tolerance ol Ambiguit y. In particular , 
sh1ring a desk wtlh threo other peoplc fortH us 
to get creative about how we tav organized and 
communicatl wlth ona another to ht lp SUllPOrl 
olhtr sti ll ." 

 
 

Recognizes the vatuc of lntcracting with individ• 
uals wlthbackgrounds and perspectlves different 
from own 

 
·'Through working lor lhe student activlties 
off1cc and -.eing const111tl11 eicposed to 
a ctI verse array ol  studtnt groups, 1havt 
develooed a deeper apnr eciatio n ol dIlf er• 
ences. as I  continually  findmyself  seeklng 
out new ideas through the plelhora of varied 
knowlcdge t11at e u st s in each student's 
unlQue experiences.u 
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ANNUAL 
ASSESSMENT 
PROCESS: 

 
Department Orientatlon for 
Student Employees 

 
Explaln Student Development 
Outcomes program 

 
Supervisor meetlng wlth student 
employees 

 
Review Job descrlptions and 
performance crlterla, both based on 
student development outcomes 

 
MIO·YEAR 
Supervisor meets informaily wlth 
student employees 

 
END OFYEAR 
All student employees complete 

assessment tool 

 
Supervisors meet and dlscuss 
performance 

 
 
 
 
 

developmcnt outcomcs  as  part 
of the job dcscription. Initially 
supcrvisors thought more work 
was being added to thcir plates 
and that they wouldn't have time 
for thc conversations with their 
students. However, oncc they 
started the program, supervisors 
found thc discussions valuable. 

In 2005, thc vice provost and 
Student Unions & Activities staff 
were asked to present the program 
information at a Board ofRegcnts 
mceting and were given many 
accolades. Some of the regents 
were current or former employ 
ers or CEOs and feit the program 
was necessary to developing spe 
cific skill sets so students would 
be prcpared to join the workforce. 
One regent commented that many 
students leave the university with 
knowledge regarding lcadership 
skills, but have no idea how to 
supcrvise or manage pcople, solve 
problems, nor work in the "gray 
areas" that are practical aspects of 
mostjobs. 

Based on fccdback from the 
pilot, thc program was expanded 
to student cmployees in entry-le vel 
positions in 2005-06 (about 160) 
and to all 250 student employees 
with the unions in 2006-07. 

Until 2007, supervisors con 
ducted student job performance 
reviews in addition to the out 
comes process. At that time, 
Student Unions &  Aetivities 
staff decided that the two sepa 
rate processes, to assess outcomes 
development and to assess job 
pcrfonnance, should   be   one 
and the same. A new tool was 
developed, the Performance & 
Development Process, dubbed the 
PDP internally. The Performance 
& Dcvdopment Process incor 
porated thc student developmcnt 
outcomes into thc criteria upon 
which student job performance 
was assessed and thus mirrored 
thc student job descriptions. 

In   2011,  student  managcrs in 
the retail arca wcre trained and 
began facilitating thc Performance 
&    Development    Proccss  with 

 
 
 
 
 

student employccs. Bceausc that 
area is the department's  larg 
cst at 120 student employees, 
this change further alleviatcd the 
problem of staff time allocated 
to thc process and provided fur 
ther opportunities for Student 
development. 

Lindscy Hcndricks, a current 
senior student manager of the 
information desk, said: "Getting 
to work with PDPs and the SDO 
process has made me more aware 
of my individual growth as a Stu 
dent employee. I am constantly 
thinking about how aspects of my 
position apply to eaeh one of thc 
SDOs or multiple at the same time. 
Bcing apart ofthcPDPrcvicw pro 
cess has definitely been the most 
challenging patt of being a student 
manager because not only do you 
have to review everything a student 
has done over the semester and dis 
cuss their strengths and mistakes, 
you also  have  to  come  up  with 
a plan with the student on how 
they can improve in the upcom 
ing scmesters. lt can be difficult to 
come up with step-by-step attain 
able goals, but the more I work on 
it with othcr students, thc bcttcr I 
get at doing it for myself. Being a 
part of l'DPs has rcally hclped me 
improve my professionalism and 
supervisory skills." 

Measurlng Student 
Development 

Since 2004,  Student  Unions 
& Activities has worked with the 
Office of Mcasurcmcnt Services on 
campus to measure students' prog 
rcss 011 the dcvclopmcnt outcomes, 
which are: Responsibility and 
Accountability, Indcpcndcncc and 
Intcrdcpcndence, Goal Orientation, 
SeH:Awareness, Resilience, Appre 
ciatton of Differences, and 
Tolerance of Ambiguity. Ten years 
of data clearly show thc impact thc 
program has on students. 

At the end of each fiscal year, 
Student Unions & Activities 
administers an end-of-year sur 
vey. The data arc summari zed, 
shared with staft and utilized to 
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improve and maintain success 
ful development processes for 
students. Additionally, informa 
tion is  provided  to  supervisors 
to hclp thcm successfully coach 
student emp lo yees. 

While the mcthod of assess 
ment has changed somewhat in 
each year of the study, students 
have consistently scored highly 
on the development outcomes. 
The emphasis on the development 
outcomes in job descriptions, 
performance revicw criteria, and 
supervisor/employee coaching 
and mentoring sessions secm  to 
bc working. 

In 2014, Student Unions & 
Activities conducted a broad sur 
vey on the impact of Coffma n 
Memorial Union on Student lifc. 
That opportunity was used to 
compare student development of 
studcnts working or volunteering 
in a union sett ing with the gcneral 
st udent population. 

The survey was statistically 
valid with 992  respondents  from 
a random samplc of 3,000 stu 
dents; 165 of the respondents 
wcrc Student Unions & Activitics 
student employees or voluntee rs 
who have been part of the student 
development outcomes program. 

As part of the Coffman sur 
vey, sevcn questions were asked, 
each correlating with one of the 
studcnt development  outcomcs. 
A majority of the general  sam 
ple reported that their experience 
with Coffman/ Studcnt Unions & 
Activities positively aftected them 
in devcloping all seven outcomcs. 
While   this   was   an   impres 
sive rcsult, more so was that the 
Student Unions & Activities Stu 
dent employees and volunteers 
(studcnt govcrning and program 
board members) consistently 
expcrienccd all of the identified 
outcomes to a greater degree than 
the average university student. 
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There was a significant posi  
tive difference on all seven factors 
comparing Student Unions & 
Activities students to the general 

STUDENT DEVELOPMENT OUTCOMES RESULTS 
FROM 2014 COFFMAN SURVEY 
STUOENTSWHO INDICATEDTHEIR EXPERIENCE WITH COFFMAN/SUAHAD A POSITIVE IMPACT 

student body. lt was also inter ALL SUA 

esting to note that Appreciation Responslblllty and Accountablllty 63.l 82.0 
of Differcnces was ranked as hav lndependence and lnterdependence 59.5 79.7 
ing the most positive impact of the Goal 0nentatton 67.4 83.7 
seven outcomes for both groups Self-Awareness 52.7 79.2 
(72.1% of all students, 90.3% for Resihence 51.5 76.8 

SUA students). That is an itcm that Appreciation of Differences 72.1 90.3 
warrants further study and reso 
nates with higher cducation's role 
in developing students to work in 

Tolerance of Ambig u1t y 56.l 818 

the cnrrent global economy. 
In addition to thc student 

development outcomes, in 2013- 
14, student employees indicatcd 
that working at Student Unions & 
Activities has had a positive impact 
on their carccr dcvelopment 
(88.5%), personal life (87%), and 
academic performance (63.5%). 
Most also agrced with the follow 
ing statements: 

■ Working at  Student 
Unions & Activities has 
helped me understand how 
the skills I have lcarned can 
be transferred into other 
carecrs (85.4%) 

■ My on the job tasks allowed 
me to continuously improve 
my job skills (80.8%) 

■ I was provided with enough 
coaching to develop my 
skills on the job (89.9%) 

■ The conversations and 
meetings I had with 
my supervisor helped 
me with my skill 
devclopment (93.0%) 

■ I would recommend work 
ing at Student Unions & 
Activities to o thers (93.4%) 

 
In addition to thcsc data points, 

alumni and supervisors confirm 
the program's positive effect on 
students. Paul Downing, a 2012 
graduate who served as a stu 
dent manager at both Goldy's 
Gameroom and the Coffman 
Information Desk, recalled: 
"Coffman was ablc to harness  
my previous leadership skills, 
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develop them to bettcr adapt in a 
work environment, and teach me 
how to use them effectively. As a 
Student manager, I had the oppor 
tunity to get direct experience in 
reviewing applications, managing 
collcagucs, and creating new ini 
tiatives-all skills which are  vital 
to my current position and devel 
oped mc as a strong Leader in my 
work place. 

"While working with Coffman, 
I also had the opportunity to work 
with colleagues and customers of 
many different races, genders, and 
cultures. Coffman taught me how 
to keep an open mind and under 
stand that not everyone lcarns the 
same way, and not everyone has the 
same experiences. This expcrience 
is timeless and applies not only to 
my new work environment, but 
also to my everyday life." 

In addition to development 
outcomes, alumni report a strong 
feeling of connection based on 
their employme nt at the student 
union. Felipe Checa, an inter 
national student who worked in 
Coffman until his graduation in 
2010, said: "Coffman has a spccial 
place in my heart; it's a family, a 
learning cxperience, and a journey 
that helped mc adapt to American 
college life and culture." 

Savina Proykova, a 2014 grad 
uate and recipient of a 2014 
Presidcnt's Student Leadcrship 
and Service Award, now works 
in Chicago in graphic and web 
design. She started working in 
Coffman at the information desk 
and wemon tobe a program board 

visual arts chair and to work for 
Student Union & Activities web 
team. Proykova said: "The most 
important thing I took away from 
my time working for SUA was 
definitcly a mixturc of  charac 
ter and professional development 
skills. The student devclopment 
outcomes l1ave certainly come 
in very handy during interviews 
and oftcn, in my cxpcriencc, cvcn 
impress employers. The outcomes 
also teach students a lot about 
themselves through resilience 
and self-aware ness. I've also met 
quitc a few awcsomc studcnts and 
staff that I am glad to still call 
my friends even upon graduating. 
l'vc ta.kcn away friendships and a 
better understanding of my goals 
and strengths." 

Andrea Johnke, event ser 
vices manager, ovcrsees Student 
cmployecs and said: "Students 
don't always see the  value  of  
thc daily tasks that employment 
involves and what they are learn 
ing from those cxperiences, but if 
you can show them they are prac 
ticing valuable soft skills they can 
pair with thc concrete skills they 
are learning in their classes, it 
makes thei.r expcrience more sig 
nificant and meaningful." 

The longitudinal data on 
studcnt cmployees in the depart 
ment, the comparison to the  rest 
of the university population, and 
thc qualitative insights from pro 
gram alumni and supervisors 
collectively confirm that employ 
ment offers measurable benefits to 
the learning process. 
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Wha t's Next? 
Since its inccption, dcpart 

ments throughout the university 
havc adopted the Student Unions 
& Activities program as a frame 
work. lt's also been used as a 
model for othcr university cam 
puses throughout the United 
States. Future implications for 
these student employment pro 
grams and their findings include: 

■ Retent io n - There is sup 
port for the positive impact 
of outside-the-classroom 
experiences on student 
satisfaction  and  rctcn- 
tion. Future studies should 
include the impact of inten 
tionally structured student 
employment experiences on 
these factors. 

■ Impact on carecr and 
succe. s - Longitudinal 
studies could connect the 
impact of student employ 
ment in colkge to carccr 
path and success/happiness. 

 
■ Accrcd itation - As accred 

itation becomcs morc 
focused on outcomes and 
employability, a university's 
student employment pro 
gram can be an asset. 

■ O utso nrcing services - 
Accordi ng to Enhancing 
Student Learning through 
College Bmplnyment, as 
more services are o ut 
sourced, some campuses 
have required bookstores, 
dining, and retail to use 
development outcomes for 
their employees. 

 
At a University of Minnesota 

Board of Regents committee 
mceting in October 2014, thc uni 
versity's vice president for human 
resources used the student dcvd 
opment outcomes program to 
highlight thc good work bcing 
done in slcill development of Stu  
dent cmployees. One of the 
Student Unions & Activitics stu 
dent information desk managers, 

 
Samantha Scheiec her, spoke about 
her personal expcriencc working 
with the department and the Stu 
dent development outcomes. She 
concluded her remarks by saying: 
"Working with Student  Unions 
& Activities has allowed me to 
develop into a supcrb young pro 
fessional. When asked what I do I 
always share that SUA and thc uni 
versity community pridcs itself on 
prcparing students for professional 
endeavors. I always strongly sug 
gest working as a student employcc 
for th c University ofMinnesota." 

The learning offcred through 
student employment is an import 
ant story to assess and teil. As has 
been the case at the  University 
of Minnesota, adding  strncture 
to the process and evaluating its 
success can attract the attention 
unions and activitics departments 
deserve from the campus admin 
istration and governing board. l::! 
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