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Webinar Outcomes  
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Par&cipants	will:	
•  Understand	the	mission	of	the	Dana	Center	and	its	role	in	
this	current	work.	

•  Develop	a	common	language	for	co-requisite	structures.	
•  Discuss	examples	of	successful	exis&ng	models	through	the	
lens	of	their	ins&tu&onal	context.	

•  Have	the	opportunity	to	surface	ques&ons.	
	
	



About	the	Dana	Center	

Our	work,	based	on	research	and	over	two	decades	of	
experience,	focuses	on	K–16	mathema&cs	and	science	educa&on	
with	an	emphasis	on	strategies	for	improving	student	
engagement,	mo&va&on,	persistence,	and	achievement,	to	
enable	students	to	achieve	upward	social	mobility.		

We	develop	innova&ve	curricula,	tools,	protocols,	and	
instruc&onal	supports	and	deliver	powerful	instruc&onal	and	
leadership	development.		
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2016	



Introducing the Dana Center 
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Philip	Uri	Treisman,	Ph.D.,	
Execu&ve	Director	of	the	Charles	A.	Dana	Center	
University	of	Texas	at	Aus&n	
	
University	Dis&nguished	Teaching	Professor,	
Professor	of	Mathema&cs,	Professor	of	Public	Affairs		
	
	



Introduction to the Dana Center 
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Paula	Talley	
Implementa&on	Lead	
	

Frank	Savina	
Course	Programs	

	

Nancy	Stano	
Strategic	Learning	&	

Development	Specialist	
	

Connie	Richardson	
Manager		

Course	Programs	
	



DCMP	Vision	

The	DCMP	seeks	to	ensure	that	ALL	students	in	
higher	educa&on	will	be:		
•  Prepared	to	use	mathema&cal	and	quan&ta&ve	
reasoning	skills	in	their	careers	and	personal	lives,		

•  Enabled	to	make	&mely	progress	towards	
comple&on	of	a	cer&ficate	or	degree,	and		

•  Supported	and	Empowered	as	mathema&cal	
learners.		



Student-centered	

Faculty-driven	

Administrator-
supported	

Policy-enabled	

Culturally-reinforced	



What	does	“co-requisite”	mean	to	you?	



Co-requisite	as	an	umbrella	term	
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Executive Order 1110, Section V.B 
 
Supportive course models may include, among others, co-requisite 
approaches, supplemental instruction, or stretch formats that extend a 
course beyond one academic term. 



Introduction to the Dana Center’s Role 
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§  Provide	data	from	successful	programs.	

§  Support	planning	by	facilita&ng	structured	discussions	among	
campus	teams.	

§  Foster	cross-ins&tu&onal	learning	and	collabora&on.	
§  Surface	ques&ons	and	concerns.	
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End	Use	of	Tradi<onal	Placement	

	Community	College	Data	
Adapted	from	Complete	College	America	2014	



Do	Co-requisites	Work	for	All	Students?	



Tennessee	Community	Colleges		
Gateway	Math	Success	in	One	Year	
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Tennessee	Board	of	Regents	Brief	#3:	Co-requisite	Remedia0on	Full	Implementa0on	2015-16	



Tennessee	Community	Colleges	

	
Adapted	from	TBR	Brief	#3:	Co-requisite	Remedia0on	Full	Implementa0on	2015-16	
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52%	of	students	
passed		

both	courses	

36%	of	students	
failed		

both	courses	

3%	of	students	
passed	only	the	
credit	course	



The	BoRom	Line	

•  Students	who	pass	the	college-level	course	and	the	support	
course	tend	to	pass	almost	all	of	their	courses	–	regardless	of	
ACT	score.	

•  Students	who	fail	the	college-level	course	and	the	support	
course	tend	to	fail	almost	all	of	their	courses	–	regardless	of	
ACT	score.	

•  CCA	calls	this	a	challenge	of	overall	“College	Readiness,”	
rather	than	a	lack	of	academic	readiness.	
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Adapted	from	Complete	College	America	2017	



Ques<ons?	



Comprehensive	Redesign	



Comprehensive	Redesign	

Core	elements:	
•  Math	pathways	
•  Meta-majors	with	default	or	recommended	math	requirements	
•  Co-requisite	supports	for	underprepared	students	
•  Mul&ple	measures	placement	
•  Advising	
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Co-requisite	Implementa<on	Considera<ons	



Co-requisite Supports  
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				Focus	today	on:	

•  Student	structures	
•  Calendar	structures	
•  Staffing	

	



Student Structures 
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•  Co-mingling	
	
•  Cohor&ng	



Student	structures	
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Co-mingling:	
Mixing	college-ready	and	underprepared	
students	in	the	same	class.	Underprepared	
students	are	provided	addi&onal	supports.	
	

	

	

Cohor<ng:		
Designa&ng	certain	sec&ons	of	college-level	
courses	exclusively	for	underprepared	
students.	Addi&onal	supports	may	be	
embedded	or	separate.	

	
College	
Course	

	
College	
Course	
w/	Supports	
		

Support	
Course	



Discussion	and	Ques<ons	



Calendar Structures 
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•  Just-in-&me	supports:	
Support	courses	
Embedded	supports	
Mandatory	tutoring	
	

•  Prerequisite	supports	+	college-level;	
one	semester:	

•  Boot	camp	
Compressed	courses	

•  Just-in	&me	supports;	two	semesters	
Stretch	courses	

	



Calendar Structures 
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•  Just-in-&me	supports:	
•  Support	courses:	Separate,	structured	support	courses	that	run	before,	amer,	or	

on	opposite	days	to	the	college-level	courses;	completed	within	one	semester	
•  Embedded	supports:	College-level	classes	with	the	developmental	content	

embedded	
•  Mandatory	tutoring:	Required	anendance	in	a	tutoring	lab	for	a	specified	number	

of	hours	per	week	



Calendar Structures 
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•  Prerequisite	supports	+	college-level;	one	semester:	
•  Boot	camp:	First	3-5	weeks	of	the	semester	are	remedia&on,	followed	by	the	

college-level	content	(classes	meet	for	extra	hours	each	week	through	the	
semester	in	order	to	equal	the	two	classes	or	class	+	lab)	

•  Compressed	courses:	Developmental	prerequisite	class	is	compressed	into	8	
weeks,	and	then	the	college-level	class	is	compressed	into	8	weeks,	so	that	both	
classes	are	completed	in	one	semester	(classes	meet	for	extra	hours	each	week	
throughout	the	semester	in	order	to	equal	the	two	classes).	



Calendar	structures	
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Boot	Camp:	
~4-week	support	course	(6	hours),		
followed	by	~12-week	college	course	(4-5	hours).	

College	
Course	

Support	
course	

One	semester	



Calendar	structures	
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Compressed:	
8-week	support	course	(6	hours),	followed	by	an	8-week	college	
course	(6	hours).	

	
College	
Course	

Support	
course	

One	semester	



Calendar structures 
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•  Just-in-&me	supports;	two	semesters:	
•  Stretch	courses:	College-level	classes	with	the	developmental	content	embedded,	

and	stretched	over	two	semesters	(e.g.	Statway	model)	



Structure	defini<ons	
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Stretch:	
College	content	runs	over	two	semesters	with	just-in-&me	
embedded	supports	(3-4	hours	per	week).	

College		
Content		
w/Support	

Two	semesters	



Discussion	and	Ques<ons	



Structure	defini<ons	
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Hybrid	Boot	Camp/Support	Course	
16-week	support	course	(3	hours),		
Late	start	12-week	college	course	(4	hours).	

College		
Course	

Support		
course	

One	semester	



Staffing 
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•  Determining	whether	the	college-level	instructor	will	
also	teach	the	support/developmental	por&on	
	

•  If	separate	instructors,	what	mechanisms	will	be	in	
place	to	foster	coordina&on	between	instructors?	



Discussion	and	Ques<ons	



What	counts	and	what	doesn’t	count?	



Structure	defini<ons	
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Compressed:	
8-week	support	course	(6	hours),	followed	by	an	8-week	college	
course	(6	hours).	

	
College	
Course	

Support	
course	

One	semester	



What	counts	and	what	doesn’t	count?	

•  June	2017	
–  Chapter	1:	What	is	a	Corequisite	Course	
–  Chapter	2:	Models	That	Don’t	Pass	the	Coreq	Test	
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hnp://completecollege.org/category/blog/	
		



Discussion	and	Ques<ons	



Introduction to the Dana Center 
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