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Faculty Survey on Student Success: 
Preliminary Analysis of Responses by ASCSU Academic Affairs Committee 

Executive Summary 
 
2. What practices, techniques, or tools do you use in your classes that you think are most 
important to student success? 

To support student success, educators employ a wide range of practices, techniques, and 
tools that foster engagement, clarity, and inclusivity. Among the most frequently mentioned 
practices, key strategies include active learning to encourages participation and critical 
thinking; the use of AI, which is increasingly integrated into course assignments and 
instructor feedback; traditional lecture to review course concepts; multimedia integration 
(e.g., videos and interactive tools) to support diverse learning styles; and Canvas, to enhance 
course transparency (e.g., organization; communication). These approaches help build 
community, support diverse learning needs, and promote academic and personal growth. 

 
3. How do you encourage students to learn best and excel in your classes? 

The current scholarship on best practices for student success emphasizes positive 
classroom culture, sense of community, relevance, group activities, real-world connections, 
effective use of technology, individualized feedback, extra support, differentiation, 
articulated expectations, encouraged reflection, and modelling and setting an example. 
Parallel categories that emerged from the survey were fostering classroom community and 
belonging, articulating clear expectations, encouraging engagement and questioning, 
acknowledging effort, incentivizing attendance, maintaining “real world” relevance, starting 
with multiple shorter assignments, using scaffolding, giving extra support, offering students 
group work and projects, allowing various options and multiple resources, and providing 
feedback. In other words, best practices used by faculty reflect the best practices literature. 

 
4. To what extent and in what ways do you include research in your teaching? 

Three main groups emerged from the responses. One third reported that they often include 
their own research in their teaching, mostly in their graduate courses. These respondents 
include research in teaching in many ways, for example through their labs (HIP experience) 
or by making students read and/or reflect on articles the instructors have written. Another 
group said that they include their own research to some extent, specifying that it depended 
on what courses they are teaching. They also mentioned that they do so less frequently in 
their undergraduate courses simply due to the students' lack of knowledge in higher-level 
research skills and understanding. The third group said that they do not include their 
research in their teaching at all simply because they do not do research. This last group 
mainly contained lecturer faculty. There was also a distinction in responses between 
engaging students in the research process on the one hand and actively using actual 
research results or actively engaging students in current research practices on the other. 
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5. What do you see as the most significant course-related, academic barriers to student 
learning (not including: basic needs, work-life demands, personal finances)? 

One main barrier to student success is the misuse of generative artificial intelligence (AI). 
Overreliance on AI by students undermines their development of critical thinking, research, 
and writing skills. AI is certainly ‘innovative,’ but faculty see it as more of a disruptive force 
rather than a pedagogical improvement. Secondly, faculty note that many post-pandemic 
students lack essential academic skills such as writing, mathematics, and critical thinking. 
They are often unprepared for self-directed learning, show lower intrinsic motivation and 
participation, and face increased mental health challenges. Large class sizes limit 
opportunities for faculty to promote engagement and provide personalized feedback. Faculty 
also voice major concerns about inconsistent instructional quality and engagement 
strategies—some colleagues still rely heavily on outdated formats like the lecture. Some 
faculty allow personal and political biases to dominate the classroom, stifling open inquiry 
and diverse perspectives. Finally, faculty express significant frustration regarding 
administrative inefficiencies that create unnecessary obstacles to student success. These 
challenges are often structural, including chronic understaffing, overreliance on technology 
‘solutions,’ and a university culture that prioritizes enrollment and graduation numbers as 
well as branding over meaningful student support. 

 
6. What resources or support do you need most to improve student success in your 
classes? 

The resource faculty need most is time, which could be created with smaller classes, more 
teaching assistants, lower service demands, and fewer administrative burdens. This time 
could be used to prepare better for courses, engage more with individual students, and give 
quicker feedback—all of which would improve student success and general morale. Since AI 
is a problem, better AI training and policies and more access to AI detection tools would 
improve student success. Faculty also agreed that there needs to be more focus on 
academic rigor and standards, including basic classes such as reading, comprehension, 
writing, and research, preferably in first-year experiences. Better-funded libraries, 
equipment, and labs, discipline-specific tutoring, and community experiences could 
contribute to student success. More support from administrators, including running the 
university for the public good rather than as a service business and respecting faculty rather 
than holding them accountable for unrealistic numerical goals, would lead to student 
success. Finally, a campaign for a “culture of learning” where students better understand 
university expectations, apply themselves, show motivation and engagement (including 
attendance), develop good study skills and habits, and accept responsibility for their own 
success would lead to more student success. 
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Analysis of Select Questions with Generative Artificial Intelligence (AI) 
 
Question #1: What do you consider to be “student success”? 
 

 
 
Question #5: What do you see as the most significant course-related, academic barriers 

to student learning? 
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Summary of Responses to Question #2: 
What practices, techniques, or tools do you use in your classes that you 
think are most important to student success? 

 
These comments are in no particular order. 
 

Practices 
• Group projects (small and large groups); collaboration; building community 
• Reading and writing assignments 
• Oral presentations 
• Frequent announcements 
• Quick response to email 
• Regular progress reports 
• Safe and engaging learning climate 
• Co-curricular; interdisciplinary 
• Transparency; clear syllabus; SLOs 
• Community partnerships; service learning; community engagement 
• In-class activities 
• Field trips; experiential learning; labs; fieldwork 
• Guest speakers 
• Mid-semester feedback 
• Office hours; one-on-one interaction; approachability 
• Accessibility 
• Personal presence; personal experiences 
• Inclusive design and teaching; culturally responsive 
• Engagement (e.g., putting away phones) 
• Motivation (student goals; confidence building; strength based) 
• Accountability 
• Consistency and clarity 
• Weekly quizzes; homework 
• Career introductions; career-specific content; networking skills 
• Peer educators 
• Empathy and relationship-building 
• In-person learning 
• Clear course organization 
• Affordable text; zero cost courses; providing hard copies 
• Small class size; cohorts 
• Holistic approach; wellness checks 



Faculty Survey on Student Success: Preliminary Analysis of Responses — 6 of 30 

• Coaching; mentoring 
 

Techniques 
• Student-centered 
• Active learning strategies 
• Socratic method; iteration 
• Practical and real-world problems and assignments 
• Mixing methodologies 
• Adult Learning Theory 
• Rigorous effort and discomfort; high expectations 
• Universal Design for Learning (UDL) 
• Flexible due dates and late work 
• Study strategies; time management 
• Alternative Grading; “ungrading”; mastery-based grading; clear grading; 

rubrics; credit/no credit assignments; low-stakes; peer evaluation; informal 
feedback; formative assessment 

• Modeling; role-play 
• Problem-based learning; project-based learning; simulations; real-life 

examples; case studies; critical thinking 
• Debate 
• Metacognition and monitoring learning; reflective practice 
• Lecture; Q/A sessions 
• Building teamwork and problem-solving skills 
• Detailed assignment directions and scaffolding 
• Flipped classrooms and in-class discussions; mini lectures 

 

Tools 
• Various media integration (e.g., video; Kahoot; Mentimeter; Google Docs; 

clickers); multi-media 
• Whiteboard 
• Canvas; PPT 
• Technology integration; AI 
• Breakout rooms 
• Online weekly modules 
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Summary of Responses to Question #3: 
How do you encourage students to learn best and excel in your classes? 

 
Reponses aligned with the current literature on best practices for student success: 
Positive classroom culture, sense of community, relevance, group activities, real-world 
connections, effective use of technology, individualized feedback, extra support, 
differentiation, articulate expectations, encourage reflection, model-set an example. 
 
The following themes and strategies emerged from the responses.   
 

Theme, Strategy Representative Responses 
Acknowledge effort 
student reflection, self-
evaluation 
 

“Normalize any struggle and praise effort.” 
“Encourage personal responsibility.” 
“Regular reflection.” 
“Incorporate self-rating.” 

Attendance, incentives 
to attend regularly 
 
 

Many responses about attendance: 
“Come to class.” 
“Teamwork and problem solving in class.” 
“Exam in class.” 
“Active attendance as evidence by in-class participation.” 

Class time to practice “In class discussion and practice” 
“In-class activities.” 
“Give them a lot of class practice.” 

Classroom community, 
belonging 

“Getting to know them as best I can.” 
“Building relationships.” 
“Tell them success stories of past students.” 
“Create a culture of community where we are all working 

together.” 
“I create a safe supporting environment.” 

Clear expectations and 
outcomes 

“Clear expectations from the very first day of the class.” 
“By expressing that I have high expectations of them.” 
“Setting clear objectives and expectations.” 

Engaging, fun 
 

“Supporting and engaging classroom” 
“Energy, enthusiasm, preparedness” 
“Personal interaction.” 
“Fun activities, interesting problems.” 
“Offer fun class materials and activities that students want 

to do.” 
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Faculty demeanor 
(positive, sharing, 
caring) 

“Know the students’ names, talk to them” 
“Talk to them as another human being that cares about 

them.” 
“I am nice to them.” 
“I treat them with respect.” 

Feedback, quick grading “Provide quick feedback.” 
“Give them verbal feedback that encourages them and 

provides specific information on how to improve.” 

Group work, class 
project, study groups, 
hands on, student 
presentations 
 

“Give them a variety of assignments 
“I present them numerous opportunities to practice and 

develop their skills through projects.” 
“I promote small group discussions.” 
“Work in groups. Accountability to each other.” 
“Promote small group discussions.” 
“Peer collaboration.” 
“Working in teams.”  
“Through hands-on activities and study guides.” 

Multiple options and 
resources 
 

“Use a variety of strategies.” 
“I provide numerous resources and guidelines on how to 

approach the class.” 
“Opportunities for learning in multiple styles.” 
“I seek to present materials in multiple ways.” 

Multiple short 
assignments, 
scaffolding 

“Break down complex concepts.” 
 “Incremental learning.” 
“Try to set up a scaffold for learning through multiple small 

assignments that build toward larger assignments.” 
“I break up their learning activities into small chunks.” 
“Chunk down the information.” 

Questions and 
questioning 

“Encourage and welcome questions.” 
“Ask questions.” 
“By not being afraid to ask questions.” 
“Encourage students to ask for clarification.” 
“Pose questions.” 
“Encourage students to figure out their own conclusions 

and problem solve creatively.” 

Relevant, real world 
 

“Explain how this class fits into the overall program.” 
“Meaningful assignments.” 
“Giving practical examples.” 



Faculty Survey on Student Success: Preliminary Analysis of Responses — 9 of 30 

“Point out the relevance of the material.” 
“Provide materials related to their future job.” 

Reminders and 
review materials 
 

“I give them reminders and try to tie the assignments to  a 
purpose.” 

“I remind them of effective learning habits.” 
“Multiple reminders in various parts of the course to help 

keep them on track.” 
“I am absolutely on top of them in terms of their 

assignments.” 
“I provide study guides.” 

Set an example  
 

“Model appropriate behavior.” 
“Students feel empowered to learn. 

Support those who need 
extra help, tutoring 
 

“Share strategies to be successful.” 
“Use multiple teaching methods.” 
“Tell them about campus resources.” 

Ungraded, submit drafts 
for feedback, formative 
assess. 
 

“Move away from transactional teaching to transformational 
teaching where students enjoy the learning process 
rather than focusing on grade.” 

“I allow retakes for less than proficient work.” 
“Give them another chance to do well.” 
“Multiple opportunities to show learning.” 
“I provide them with study materials.” 

 
There were several “outliers”: “Not my job.” “They’re adults.” “It’s not up to me to 
encourage them.” 
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Summary of Responses to Question #4: 
To what extent and in what ways do you include research in your teaching? 

 
Many respondents interpreted the question as asking whether and in what ways they 
incorporate research into their teaching in general and not whether and to what extent 
they incorporate their own research into their own teaching. I did not account for items 
for the former. I only reviewed items when they talked about their own research.  
 
Three main groups emerged from the responses: 1) yes, they include their own research 
in their teaching and they describe how (three levels: undergraduate, master’s, and 
doctoral students); 2) they somewhat include their own research and they may describe 
how; and 3) no they don’t include their own research and state why not. There is also a 
distinction in responses between engaging students in the research process or actively 
using actual research results or actively engaging students in current research practices. 
I do not make any further, fine-grained analysis of that. 
 
1) Yes, I include my own research in my teaching 
a) To what extent 
The extent to which this happens varied from 100% to statements like “always” or “all 
the time” or “many ways” or “extensively” (see “somewhat” or “no” below). Among the 
definitive answers, here’s the range:  

• “My subject matter drives my research agenda. So, 100%.” 
• Some designed entire courses around their own research – both on the graduate 

and undergraduate levels -- while others only discuss their own research with 
doctoral students only. 

• “My research is deeply woven into my teaching, especially through topics like 
Indigenous education, land dispossession, and healing from intergenerational 
trauma.”  

• “My work in systems thinking, leadership development, and organizational 
dynamics directly informs the way I structure learning experiences.” 

• “My program of research directly informs my teaching.” 
• “For undergraduates 30% for graduates 90%.” 
• “In graduate classes very much—directly.” 
• “Depends on the subject that I teach.” 
• “When I am discussing the time period I research.” 

 
b) In what ways 

• “I will share my book chapters or articles that I have published.” 
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• “I incorporate my research as components of my weekly homework assignments.” 
• “I have developed courses based on my research as my research helps define my 

field.” 
• “I particularly like to assign as course reading drafts in progress of my own work 

so that we can talk about the research and writing process.” 
• “I include some reading from my research to help them see research is 

something anyone can do.” 
• “Presentation to students of past projects.” 
• “I use one of my book chapters for one assignment.” 
• “I use my research to shape how I create role-play scenarios.”  
• “I have service-learning projects where student groups support an African 

collaborator.” 
• “I am always conducting research and continually invite my students to assist 

where they are interested.”  
• “I do one lecture towards the end of the semester in which I present my 

research.” 
 
2) Somewhat 
We have had responses such as, “as time allows”, “somewhat”, “occasionally”, “very 
little”, “when possible”. For more details: 

• “I include it at any chance that I get.” 
• “I actively integrate my research into my teaching whenever possible.” 
• “I include my own research as readings in instances when it is relevant and called 

for.” 
• “To the extent that I can use it to engage students.”  
• “The lower the class level, the more general the content and the less I include my 

own research.” 
• “I rarely get to teach on the subject of my own research.”  
• “That depends on the class. In upper-division and graduate-level courses, I will 

include my own research area more. Not so much in 100 or 200-level courses.” 
 
3) No 
When we received a “no” or “not at all” response, the following reasons were outlined:  

• “I am a lecturer/adjunct professor and don’t do research” 
• “I don’t do any research” 
• “Courses taught are basic knowledge-based courses.” 
• “Undergraduate students are not yet at a level to interface with the high level 

statistical methods I use in research.” 
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• “Who has time to do research?” 
• “Not currently engaged in research.” 
• “I don't include my research but I include a lot of current research done by 

others” 
• “Not a researcher.” 
• “I am a lecturer, so I don't get paid to research.” 
• “None. Now, that's academic research which is nearly useless and done only for 

accreditation purposes and release time.” 
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Summary of Responses to Question #5: 
What do you see as the most significant course-related, academic barriers 
to student learning (not including: basic needs, work-life demands, 
personal finances)? 

 
(n=1634) 
 

 
Barrier 1: Misuse of Artificial Intelligence (393 responses) 
 
Faculty express a complex, largely cautious attitude toward the role of artificial 
intelligence (AI) in student learning. Across 393 responses mentioning AI, the 
predominant concern is that AI tools like ChatGPT undermine students' development of 
independent thinking, research, and writing skills. Faculty observe that students 
increasingly rely on AI for completing assignments, leading to superficial learning and 
academic dishonesty. Instructors redesign courses—breaking projects into smaller 
steps—to reduce AI-generated work. Overall, faculty attitudes are wary: AI is seen more 
as a disruptive force requiring urgent pedagogical adaptation than as an educational 
innovation. 
 
Recommendations: 

• Establish formal policies on AI use across the institution. 
• Expand access to technology programs for students. 
• Provide student training in digital literacy and responsible AI use. 
• Coordinate learning management system (LMS) and technical support services 

across departments. 
• Offer digital literacy workshops for students and faculty. 

 

 
Barrier 2: Lack of Academic Skills and College Readiness (376 responses) 
 
Faculty overwhelmingly observe that many post-pandemic students lack essential 
academic skills, including writing, mathematics, critical thinking, and independent 
research abilities. Students often struggle to structure arguments, synthesize 
information, and complete extended projects, suggesting foundational gaps from earlier 
education. Faculty note that students are unprepared for the self-directed learning 
demands of college. Many underestimate workload expectations, lack effective study 
habits, and show unfamiliarity with college-level academic standards. Some instructors 
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attribute these gaps to grade inflation, weaker K–12 preparation, or an overreliance on 
standardized testing. 

Faculty also note that post-COVID students show lower intrinsic motivation and 
participation, face increased mental health challenges, and struggle to adjust back to 
real-time, in-person learning. Pandemic-era multitasking habits persist, with students 
often treating classes passively. Seventy-three faculty members also cite declines in 
institutional morale and enrollment linked to the systemic disruption of COVID-19. 
 
Recommendations: 

• Implement first-year seminars focused on essential academic skills like writing, 
critical thinking, and independent learning. 

• Expand tutoring and academic support services in high-need areas (especially 
writing, math, and research). 

• Require mandatory skill assessments for incoming students, paired with targeted 
remediation. 

• Embed time management, study skills, and personal productivity training into the 
first-year curriculum. 

• Expand project-based learning and experiential education opportunities to make 
coursework more engaging. 

• Foster a campus culture that values the intrinsic purpose of learning beyond 
grades and credentials. 

 

 
Barrier 3: Uneven Instructional Quality and Methods (231 responses) 
 
Faculty critically reflect on instructional practices across campus, citing major concerns 
about instructional quality, engagement strategies, and consistency. They note that some 
colleagues lack pedagogical fundamentals such as structured lesson planning, clear 
communication, effective feedback, and maintaining enthusiasm for the subject matter. 
Passive, outdated lecture methods are also a major concern. Faculty emphasize that 
many classes fail to use active learning approaches like case studies, collaborative 
projects, or real-world applications, leaving students disengaged and underchallenged. 

Additionally, 58 faculty members report that some instructors allow personal or 
political biases to dominate classroom discussions, discouraging open inquiry and 
diverse perspectives. Other issues include favoritism, inconsistent grading, and 
unprofessional behavior, all of which contribute to a loss of student trust and academic 
disengagement. 
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Recommendations: 
• Provide ongoing professional development for faculty in active learning, modern 

teaching strategies, and inclusive classroom practices. 
• Offer workshops on reducing bias and improving classroom management 

techniques. 
• Incentivize innovation in teaching through grants, awards, and formal recognition 

programs. 
 

 
Barrier 4: Administrative Barriers and Institutional Challenges (79 responses) 
 
Faculty express significant frustration with administrative inefficiencies and broader 
institutional shortcomings. Common issues include delayed email responses, difficulty 
accessing academic advisors, unclear or inconsistent academic policies, and a lack of 
proactive communication about deadlines and resources. These systemic problems 
often create unnecessary obstacles for students, particularly first-generation and at-risk 
populations. 

Beyond isolated frustrations, many faculty point to widespread structural 
challenges: chronic understaffing, an overreliance on self-service technology platforms, 
and a university culture that prioritizes enrollment numbers and branding over 
meaningful student support. This environment, faculty argue, leads to students feeling 
treated as "numbers" rather than individuals, undermining academic success and 
campus belonging. 

Large class sizes are also cited as a critical barrier (59 responses), limiting 
opportunities for personalized feedback, individualized instruction, and meaningful 
interaction. Faculty report that overcrowded classrooms prevent effective group projects 
and diminish the quality of academic advising. 
 
Recommendations: 

• Hire additional academic advisors and support staff to ensure timely and 
personalized student services. 

• Improve administrative communication with clear, consistent updates about 
deadlines, policies, and available resources. 

• Reduce class sizes, especially in foundational and high-challenge courses, to 
support student engagement and academic success. 
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Summary of Responses to Question #6: 
What resources or support do you need most to improve student success in 
your classes? 

 
CSU mission: “To encourage and provide access to an excellent education to all who are 

prepared for and wish to participate in collegiate study.” 
 
“Ha! Do you mean it?” 
“This question is upsetting on so many levels.” 
“Why am I being asked this when the system will not provide what is needed?” 
“Depending on what happens with this survey, it could fall into the wasted money 
category.” 
 

• The resource faculty need most is time. 
“We all know what we are doing, we just are overworked and overtaxed every single day!” 
“If the CSU really cared about student success, you would be hiring many more faculty 
and reducing class sizes so that students can get the academic attention they need to 
succeed.” 

o The top suggestion by far was that more time could be created by having 
smaller classes (no more than 25-30 students) and teaching fewer classes 
(three rather than four). This in turn could be achieved by hiring more 
faculty overall. 

o More time could be created with teaching assistants/research 
assistants/graduate assistants/instructional student assistants/student 
learning assistants/graders/peer mentors/academic coaches/embedded 
tutors to take over some of the grading load so that faculty can focus on 
teaching. 

o More time could also be created by lowering service demands (including a 
simplified curriculum process) as well as administrative burdens and 
demands (for things like reimbursement, travel, and purchases). 

o With more time, faculty could prepare better for their courses, take 
advantage of professional development, engage in more curriculum 
revision, collaborate more with colleagues, interact more (and develop 
meaningful and authentic relationships) with individual students, give 
quicker feedback and early alerts—all of which improve student success. 

o More time would lead to less burnout and a feeling of dignity, improve 
morale, and create opportunities for celebrating the CSU. 
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• Faculty would very much appreciate more focus on academic rigor and 
standards. 

o There need to be more basic classes in reading, comprehension, writing, 
and research. This extends to a higher valuation of GE classes. 

o The CSU should require more reading and writing comprehension, skills, 
and stamina. 

o There should be first-year experiences that help students with the 
transition to college and becoming adults, introduce them to the ABCs of 
the CSU system, teach them how to use the library, software, and e-mail 
appropriately and take notes, teach them time management and stress 
management, and turn them into active readers and listeners. 

o Remedial classes should be reintroduced to support students.  
o Academic rigor should be applied in admissions and recruitment . This 

might include admissions essays, diagnostic or placement exams, pre-
enrollment assessment of basic skills, prereqs that are actually enforced, 
maybe even a year of catch-up work or ‘semester zero.’ 

• Faculty would appreciate more financial resources. 
o Salaries could be better, for instance so that faculty don’t have to take on 

summer or winter teaching and can focus on pedagogical innovation or 
research then. 

o Funding for libraries, equipment, and labs should be better. 
o Even classrooms could be improved in terms of making them better 

spaces for active learning, even with easy things like better furniture. 
o Funding for discipline-specific tutoring (at various hours and from 

professionals as well as more advanced peers)—especially in reading, 
writing, and math—would help with student success. 

o With more funding, faculty could facilitate experiences such as field work, 
guest speakers, community collaboration, industry mentors, and contact 
with alums. 

• A frequently recurring topic in responses was generative artificial intelligence 
(AI). 

“Our admin is collecting tuition from students and giving them AI in return—basically 
ensuring the students graduate with the lowest literacy and writing skills we’ve ever 
seen.” 

o About 80% of respondents believes that the CSU leadership has jumped 
the gun by purchasing AI without consulting faculty. There is already a 
rampant uptick in cheating, which is only exacerbated by the shortcut of 
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AI. The CSU leadership does not seem to realize that AI does not improve 
student learning, but gives a false sense of improvement. 

o One of the major resources that faculty want is AI detection tools. 
o There could be better reporting systems for cheating with real 

accountability and consequences for students. 
o Some faculty even suggest smartphone bans in classrooms. 
o In contrast, about 20% of respondents argued that faculty need more AI. 
o All faculty agree that there needs to be more AI training and policies—with 

financial support to learn about AI (how to update digital skills and use it 
in teaching), not just implement it (whatever that means). 

o In the same vein, a majority of faculty consider online classes problematic 
because they lead to less student learning. 

• Better resources for lecturer faculty would include: 
o Easier ways for lecturers to become tenure-line faculty; 
o More job security; 
o Earlier and more reliable course assignments; 

• It would be great if student culture could be changed (through joint efforts). 
“It’s really a culture thing.” 

o Students need to accept responsibility for their own success, which 
includes understanding university expectations, applying themselves, 
showing motivation and engagement in the classroom, developing 
resilience, rejecting the epidemic of cheating, respecting faculty and the 
university—a “culture of learning” that the university should help cultivate. 

o Students should prioritize school (even when working), particularly in terms 
of attendance (a huge issue more many respondents). 

o The university should teach students good study skills and habits 
(including reaching out to their professors), time management, and critical 
thinking over memorization. 

o Students need to reject the scarcity mindset that university is all about 
making more money. 

o All students should get the kind of support that athletes or EOP students 
get. 

o Students should get free textbooks (preferably in print). 
• A great resource for faculty would be (fewer and) better administrators (from 

department chairs all the way up to the chancellor). 
“There should be more admin support for professors and less admin authoritarian 
management over us.” 
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o Administrators should reject a consumer approach and not run the 
university like a business or diploma mill, but for the public good. 

o Administrators should show respect for faculty, trust and want to help 
faculty, recognize the value of education (over job training), and defend 
academic integrity. 

o Administrators should stop blaming faculty and support them over 
students when appropriate. 

o Administrators should support academic standards over speedy 
graduation of students, recognize that a slower education is OK as well, 
stop pressuring students to graduate in four years, and reject the “culture 
of rushing.” 

o Administrators should support faculty who want to fail students rather than 
blaming faculty for DFW rates, and they should allow faculty to drop 
students unilaterally even late in the semester. 

o Faculty should have more autonomy. 
• Another important resource would be better communication. Both faculty and 

students should know more about resources available on campus. 
• There should be more rewards for teaching excellence (financially and in the 

RTP process) over research. 
• There should be more support for low-enrolled classes and high-impact 

practices such as service learning and study abroad. 
• There should be more flexibility in scheduling. 
• We should remember our global perspective (for students as well as faculty). 

About one out of every 25 respondents thought they were sufficiently resourced. 
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Methodology for Analyzing Responses to Question #1 
 
1. Initial Instructions and Objective 

• Initial instructions asked explicitly for the categorization of responses to reflect 
the deep meaning of statements rather than just keywords or superficial text 
matching. 

2. Initial Theme Development 
● The initial analysis carefully read the document (~51,600 words) and identified 

seven distinct thematic categories reflecting different dimensions of student 
success: 

○ Deep Learning and Intellectual Growth 
○ Career and Economic Outcomes 
○ Personal Development and Life Skills 
○ Social and Civic Engagement 
○ Belonging and Community Integration 
○ Holistic Well-being 
○ Institutional Responsibility and Support (later removed as unrelated to 

student success) 
● Based on feedback, these categories were adjusted: 

○ An eighth category was added explicitly capturing responses about 
passing classes, graduation, or degrees: Academic Achievement and 
Degree Completion. 

○ Several categories were eventually merged due to their conceptual overlap 
(Personal Development and Life Skills with Holistic Well-being). 

3. Keyword-Based Categorization (Initial Attempt) 
● Initially, responses were categorized based on explicit keyword matching (literal 

text matches). 
● This method produced many uncategorized responses due to strictness, leading 

to repeated manual adjustments based on your feedback. 
4. Iterative Refinements with User Feedback 

● Multiple rounds of refinements occurred, incorporating your explicit suggestions 
and adjustments: 

○ Adding explicit phrases (e.g., “get a job”, “think critically”). 
○ Correcting issues related to overly rigid keyword matching (e.g., handling 

variations like “get a job” vs. “getting a job”). 
● Each manual refinement explicitly improved categorization by aligning more 

closely with your intended meanings, significantly reducing uncategorized 
responses. 
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5. Limitations of Keyword Approach 
• Despite improvements, the keyword-matching method was inherently limited, 

failing to capture the nuanced, deep meanings and semantic similarities in the 
responses. 

6. Attempted Semantic Approaches (Within Environment Constraints) 
● Recognizing the limitations, a genuine semantic analysis was implemented: 

○ Initially proposed advanced semantic embeddings (e.g., using Sentence-
BERT via SentenceTransformers), but the environment lacked necessary 
libraries. 

○ Implemented a TF-IDF vectorization and cosine similarity method as an 
available alternative. However, this approach proved inadequate, 
categorizing very few responses due to reliance on overlapping vocabulary 
rather than conceptual similarity. 

7. Recommendations for Robust Semantic Categorization 
● The ideal method for truly capturing initial instruction—reflecting deep, 

meaningful relationships—requires advanced semantic embedding methods (e.g., 
transformer-based language model embeddings) available in external Python 
environments. 

● Such embeddings use context-sensitive representations of meaning, allowing 
flexible categorization that closely matches human judgment. 

 

 
Conclusion and Recommended Next Steps 
Given the session’s limitations and attempts, the most effective approach for 
achieving the original goal—categorizing responses by their deeper conceptual 
meaning—would involve: 

● Employing external semantic embedding tools (e.g., SentenceTransformers or 
similar). 

● Running responses through those semantic tools externally. 
● Returning with the embeddings-based categorization results for robust analysis. 

 
Alternatively, it is possible to continue with manual qualitative coding guided by human 
judgment, if external resources are unavailable. 
 

 
This summary clarifies the analytical progression clearly, noting both methodological 
limitations and potential pathways to fulfill your original analytical intent effectively. 
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Methodology for Analyzing Responses to Question #5 
 
1. Data Cleaning and Preparation 

● The dataset included 1,625 faculty responses to the open-ended question on 
academic barriers. 

● Responses explicitly referencing basic needs, work-life demands, or personal 
finances (80 responses) were flagged and removed, yielding 1,545 valid 
responses. 

 
2. Deep Reading and Theme Development 

● An initial qualitative thematic analysis was conducted through close reading of a 
sample and full scan of responses. 

● Recurring themes were inductively identified based on the latent meaning of 
faculty statements. 

● Categories were designed to be mutually exclusive in concept but allowed 
multiple assignment per response if multiple ideas were expressed. 

 
3. Hybrid Qualitative + Rule-Based Categorization 
 
We applied a two-stage coding approach: 

a. Initial rule design 
● For each category, a set of realistic, faculty-grounded phrases was created. 
● Keywords and phrases were selected based on thematic reading and linguistic 

patterns. 
b. Human-in-the-loop refinement 

● The user (you) manually coded a substantial sample of uncoded responses. 
● We then systematically extracted wording from those examples and expanded the 

category rules accordingly. 
● This process was repeated for: 

○ “Inability to get needed classes” 
○ “Technology and Online Learning Challenges” 

● The rules were expanded iteratively until diminishing returns were reached. 
 
4. Recoding and Results Generation 

● The entire dataset was recoded using the final expanded rule set. 
● Each response could be assigned to multiple categories if applicable. 
● Final coding included 12 distinct barrier categories: 

1. Poor Academic Preparation 
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2. Inability to Get Needed Classes 
3. Large Class Sizes 
4. AI Misuse as a Substitute for Learning 
5. Lack of Real-World Relevance 
6. Low Attendance and Participation 
7. Technology and Online Learning Challenges 
8. Lack of Motivation and Engagement 
9. Student Behaviors and Academic Habits 
10. Language and Communication Barriers 
11. Lack of Institutional Resources 
12. Cognitive Load and Information Overload 

 
5. Outcome Metrics 

● 51.3% of responses remained uncoded, reflecting the conservative and precise 
nature of the coding frame. 

● 590 responses were single-coded; 162 were multi-coded. 
● Final frequencies were summarized in both table and bar chart formats. 

 
6. Visualization and Reporting 

● A final bar graph was produced showing frequency of coded categories. 
● Summary tables were generated for publication or reporting purposes. 

 

 
Strength of the Approach 
This method combines: 

● The rigor of qualitative thematic analysis, 
● The efficiency and scalability of computational coding, and 
● The judgment and expertise of human coding to refine machine learning rules. 
● The process is fully auditable and reproducible 
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Year of Engagement Faculty Survey 
Analysis of Demographic Characteristics 
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Survey on Faculty Approaches to Student Success 
Survey Instrument 

 
Page 1 of 13 
Statement of Purpose 
Thank you for participating in this survey, which is a collaboration between the 
Academic Affairs committee of the ASCSU and the Academic Affairs division of the CSU 
Chancellor’s Office. Your responses will help us: 

• better understand how faculty support student success and  
• identify what additional institutional resources are needed to allow faculty to 

support student success more effectively.  
The results will be analyzed by the Year of Engagement team along with Deloitte 
consultants, but the Academic Affairs committee of the ASCSU will also have access to 
the raw data to investigate more and dive deeper. The preliminary results will be 
reported to the ASCSU at our May plenary. 
 
Confidentiality 
Your responses are completely confidential and will only be used in aggregate. No 
personally identifiable information will be collected. 
 
Time Commitment 
You should be able to complete this survey in about 10-15 minutes, and you can provide 
as much narrative feedback as you want in the appropriate text boxes. 
 
Page 2 of 13 
Aspects of Student Success 
Student success is widely understood to encompass many dimensions, for example: 

• academic achievement, 
• belonging at the university, 
• career readiness, 
• civic engagement, 
• engagement in learning, 
• lifelong learning, 
• personal development, 
• professional development, and 
• well-being. 
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A subcommittee of the Year of Engagement initiative has enumerated some strategies 
to realize student success in the CSU. Student success might be achieved through: 

• providing personalized and collective experiences within a supportive community 
that prioritizes flexible and impactful learning opportunities, self-discovery, and 
holistic growth; 

• equipping students to achieve academic excellence, career success, and 
economic mobility through accessible, inclusive, and experiential learning 
environments; 

• developing curricular and co-curricular pathways for each student to graduate and 
excel in their career and/or further study and preparing them to thrive as engaged 
leaders and members of society and fostering lifelong relationships with students 
and graduates by cultivating meaningful experiences with their university, alumni, 
and communities. 

 
The purpose of this survey is twofold: To understand how you see students success; and 
to understand your approaches as a faculty member to help students be successful. It is 
divided into three sections: the first asks about the way you think about student success; 
the second is about the kinds of courses you teach and your pedagogical approaches to 
helping students succeed; and the third asks some simple demographic questions to 
assess the representativeness of the survey responses. 
 
Page 3 of 13 
Section 1 
What do you consider to be “student success”? 
[TEXT BOX] 
 
Page 4 of 13 
Section 2 
In what academic field do you consider your teaching to be? 
[TEXT BOX] 
 
Thinking of the course you have taught most frequently over the last four semesters, 
approximately how many students are typically enrolled in the class? 
[DROP-DOWN MENU: 10 or fewer, 11-15, 16-20, 21-25, 26-30, 31-40, 41-50, 51-100, more 
than 100] 
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Thinking of the last four semesters, approximately what proportion of your teaching is: 
[MATRIX: In-person; On-line synchronous; On-line asynchronous; Hybrid (some sessions 
are online and some are in-person); Hyflex (some students are online and some are in-
person) 
 
Do you teach... 
[DROP-DOWN MENU: Mostly undergraduates, mostly graduates, both graduates and 
undergraduates] 
 
Page 5 of 13 
What practices, techniques or tools do you use in your classes that you think are most 
important to student success? 
[TEXT BOX] 
 
Page 6 of 13 
How do you encourage students to learn best and excel in your classes? 
[TEXT BOX] 
 
Page 7 of 13 
To what extent and in what ways do you include your research in your teaching? 
[TEXT BOX] 
 
Page 8 of 13 
Which of the following do you use in your classes? 
[CHECK BOXES: Capstone projects, Collaborative assignments, Diversity/global learning, 
E-portfolios, First-year experience, Intensive writing, Internships, Service learning, 
Undergraduate research] 
 
Page 9 of 13 
What do you see as the most significant academic barriers to student learning (not 
including: basic needs, work-life demands, personal finances)? 
[TEXT BOX] 
 
Page 10 of 13 
What resources or support do you need most to improve student success in your 
classes? 
[TEXT BOX] 
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Page 11 of 13 
Section 3 
Your faculty rank is… 
[CHECK BOXES: part-time lecturer faculty, full-time lecturer faculty, assistant professor, 
associate professor, full professor, other {with TEXT BOX}] 
 
How many years teaching experience do you have? 
[DROP-DOWN MENU: 1-5, 6-10, 11-15, 16-20, More than 20] 
 
How many years total have you taught in the CSU? 
[DROP-DOWN MENU: 1-5, 6-10, 11-15, 16-20, More than 20] 
 
Please indicate your ethnicity 
[DROP-DOWN MENU: American Indian or Alaska Native, Asian, Black or African 
American, Hispanic or Latino, Native Hawaiian or Other Pacific Islander, White] 
 
Page 12 of 13 
On which CSU campus(es) do you currently teach? 
[CHECK BOXES {for each campus}] 
 
Page 13 of 13 
We thank you for your time spent taking this survey. Your response has been recorded. 
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