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Introduction

In July 2000 faculty members in the visual arts from six CSU campuses in the southern California area were invited to participate in the LINKING Service Learning and the Visual Arts program, a partnership established between the California State University and the J. Paul Getty Trust/Grant Program.  Its primary objective was to foster a better understanding of, and commitment to, the visual arts and provide meaningful service to local community agencies through the introduction, development, and implementation of service-learning visual arts courses in the university curriculum.  Eleven faculty members from various disciplines in the visual arts who submitted proposals were selected to participate in the program. The following report provides a qualitative assessment of their service-learning courses and experiences, and includes feedback and commentary from their community partners and students on the impact of the Getty Scholars Program to advance service-learning pedagogy in the visual arts.

Subjects

The eleven Getty Scholars selected to participate in the LINKING program were:  John Goders (Art Education, CSU Dominguez Hills); David DeVries and Arnold Holland (Photography and Graphic Design, respectively, CSU Fullerton); Carlos Silveira and Craig Stone (Art Education and Art History/Ethnic Studies, respectively, CSU Long Beach); Elizabeth Bryant and Carol Jeffers (Fine Art and Art Education, respectively, CSU Los Angeles); Patsy Cox, Norman Fullner, and Russell McMillin (Scupture, Curriculum Development, and Drawing/Painting, respectively, CSU Northridge); and Michael Sasso (Graphic Design, Cal Poly Pomona).

Data Collection

Faculty:  Face-to-face interviews were conducted with nine of the eleven faculty members on their respective campuses over a five-week period.  A list of six-open-ended questions developed by Ed Forde, Faculty Director of LINKING, was distributed to each faculty member prior to the interview, and was presented again at the time of the interview.  Interview sessions lasted from one to three hours, and were tape-recorded in addition to the hand-written notes that were taken.

Community Partners:  Following interviews with the faculty members, on-site interviews were conducted with the primary contacts from five community agencies who were available to meet and provide evaluative feedback on their partnership role in the Getty Scholars Program.  A list of eight open-ended questions developed by Ed Forde were presented at the time of the interview, and all sessions were tape-recorded in addition to the hand-written notes that were taken.  On-site visitations lasted from half-an-hour to four hours, and were conducted at ARTScorpLA, the Highland Learning Center, the T.H. Pendergast California Parole Museum, Artful Children, and Longfellow Elementary School.  

Students:  Feedback from the students was garnered through reflection assignments provided by the faculty member, the June 7th focus group meeting at the Getty Center, and informally through impromptu visits by students during faculty interviews.

Results

Faculty Responses:

· The pedagogical approach that links course content to real life application and experiences increased satisfaction for both teaching and learning in the arts.

· Most of the Getty Scholars had little to no experience teaching a service-learning course initially, and found the pedagogical approach significantly more work in terms of preparation and coordination.  However, all of them found the experience much more effective and rewarding with regard to expanding their dimensions of teaching and improving the students’ learning curve.

· While several of the faculty members had experience with coordinating internships, they found the service-learning component far more gratifying as a result of the direct link to course content and the tangible benefits to the local community-based organizations and their constituencies.

· The faculty were pleased to see university curriculum used as a vehicle for change, and believed it should be an essential experience for today’s students.  They found that service learning establishes a sense of connection with the community that allows both faculty and students to articulate the value of sharing and giving.  

· The unique alliance between faculty, students, and the community clearly strengthened the relationship between the university and its local communities.

· The service-learning component helped to make the expertise of faculty and students much more accessible to assist the needs of local community-based organizations.

· The faculty members were extremely pleased with the structure and format of the program; they found the group workshops highly informative, the mentoring valuable, and the various site locations culturally enriching and enjoyable.

· The faculty members would like to see greater continuity of such programs through institutional implementation of service-learning courses, continued funding for service learning in the visual arts, and mentoring with senior faculty members who have expertise in teaching service-learning courses in the visual arts.

Community Partner Responses:

· The Getty Scholars program enhanced the credibility and visibility of the small, low-budget community-based arts organizations, and expanded their pool of volunteers with invaluable expertise in the visual arts and a commitment to community service.

· The structure and resources of the Getty Scholars program effectively removed the sense of insularity of academe, and infused local non-profit arts agencies with renewed enthusiasm and optimism toward working with faculty and students.

· All the community partners supported not only the continuation, but also the expansion of the [Getty Scholars] service-learning program, as the partnership between the university, students, faculty, and community partner was beneficial in the following ways:

· The contact the low-income children had with college students was invaluable in that it allowed them to see what college is like and encouraged them to attend.

· It allowed the children to engage in discourse about works of art, and they became more observant of art in their lives.

· The students got an idea of the “real world” and what it is like to work with an actual client.

· The service-learning courses validated the work of the students and the value of volunteering.

· The students were able to take ownership of their work, and felt they were making a successful contribution to the community.

· The students got exposure to different cultures and learned the importance of giving back to the community.

· Service learning is not charity, it is an investment because we’re giving the

students the tools to survive and make society a better place.

Student Responses:

· Students gained a sense of civic responsibility to the myriad communities surrounding them and learned the value of applying newly acquired classroom skills to real life experiences that provide a service benefiting others.

· The service-learning classes promoted learning and togetherness by solidifying the students’ desire to teach and continue to volunteer at local community-based organizations.  For most students, the course was one of the most important experiences in their lives.

Highlights of Students’ Comments:

“The main difference I found with the service-learning project and a regular lab was that our work was going to be really used.”

“I really wish more of our classes had implemented service learning into their curriculum.  All in all, I think that service learning is a good way for students to gain real world experience and help some people at the same time.” 

“I could really see that I have learned so much this semester, and what better way to show that than to help people.”

“This changed me as a person to realize that I am very fortunate to be able to have the lifestyle I live today.  Overall, it was a great experience to help out the community and give some time to kids that need it."

“I could tell that the people were extremely appreciative of the service we were providing for them.  When you receive a positive response such as this, it made every second I spent there worthwhile.  At the end of the day, I felt we accomplished something great as a group.  Overall, this was a great experience for me.”

Summary/Conclusions

Through the Getty Scholars Program, faculty, students, and community partners experienced the long-term benefits of service learning in the arts.  It not only enhanced the relationship between the university and its surrounding communities—making the institution of higher learning less insular and more accessible—but it also allowed students to gain insight into the tangible and intrinsic rewards of civic engagement and social responsibility.  Whether it was by showing the therapeutic effects of art for healing purposes, teaching future art educators the merits of working with low-income and/or immigrant children, or contributing commercial art forms to improve the visibility of low-budget community agencies, the Getty Scholars Program clearly garnered an enormous amount of “bang for its buck” as it reinforced the value of the visual arts in our culture and imbued the spirit of service in our society.
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