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Introduction

In October 2000 faculty members in the visual arts from six CSU campuses in the Los Angeles area were invited to participate in the LINKING Service Learning and the Visual Arts program, a partnership established between the California State University and the J. Paul Getty Trust/Grant Program.  Its primary objective was to foster a better understanding of, and commitment to, the visual arts and provide meaningful service to local community agencies through the introduction, development, and implementation of service-learning visual arts courses in the university curriculum.  Eleven faculty members from various disciplines in the visual arts who submitted proposals were selected to participate in the program.  The following report provides a qualitative assessment of their service-learning courses and experiences, and includes feedback and commentary from their community partners and students on the impact of the Getty Scholars Program to advance service-learning pedagogy in the visual arts.

Subjects   

The eleven Getty Scholars selected to participate in the LINKING program were:  John Goders (Art Education, Cal State Dominguez Hills); David DeVries and Arnold Holland (Photography and Graphic Design, respectively, Cal State Fullerton); Carlos Silveira and Craig Stone (Art Education and Art History/Ethnic Studies, respectively, Cal State Long Beach); Elizabeth Bryant and Carol Jeffers (Fine Art and Art Education, respectively, Cal State Los Angeles); Patsy Cox, Norman Fullner, and Russell McMillin (Sculpture, Curriculum Development, and Drawing/Painting, respectively, Cal State Northridge); and Michael Sasso (Graphic Design, Cal Poly Pomona).

Data Collection

Faculty:  Face-to-face interviews were conducted with nine of the eleven faculty members on their respective campuses over a five-week period.  A list of six open-ended questions developed by Ed Forde, Faculty Director of LINKING, was distributed to each faculty member prior to the interview, and was presented again at the time of the interview.  All sessions were conducted individually in faculty offices (with the exception of CSUN, in which all three Getty Scholars met together in a conference room), and lasted from one to three hours.  All interviews were tape-recorded, in addition to the hand-written notes that were taken.  Of the two faculty members who could not meet, one (Michael Sasso) was due to scheduling conflicts (although feedback and comments were provided by him at a previous focus group session at the Neutra House in Silverlake), and the other (Carlos Silveira) was due to non-response to email requests for interview availability.

Community Partners:  Following interviews with the faculty members, on-site interviews were conducted with the primary contacts from five community agencies who were available to meet and provide evaluative feedback on their partnership role in the Getty Scholars Program.  On-site visitations and interviews lasted from half-an-hour to four hours, and were conducted at ARTScorpLA (Los Angeles), the Highland Learning Center (Santa Ana), the T.H. Pendergast California Parole Museum (Santa Ana), Artful Children (Tarzana), and Longfellow Elementary School (Pasadena).  A list of eight open-ended questions developed by Ed Forde was presented at the time of the interview, and all sessions were tape-recorded, in addition to the hand-written notes that were taken.  Interviews not scheduled with some community partners was due to changes in personnel, they were too numerous to be identified, out-of-state location, or no session was conducted with the faculty member.

Students:  Feedback from the students was garnered through reflection assignments provided by a faculty member, from the June 7th focus group meeting, or informally through impromptu visits by students during faculty interviews.   

Getty Scholars, Their Community Partners, and Service Learning Projects

	CSU Northridge
	Patsy Cox
	ARTScorpLA – ceramics students designed, researched, and built Raku kiln

	
	Russell McMillin
	Artful Children – organized a community art festival in response to 9/11

	
	Norman Fullner
	Addie Klotz Health Center – students created murals and architectural graphics

	CSU Long Beach
	Craig Stone
	Wildhorse Native American Association – art history/American Indian Studies students worked on three pow-wows in which 6,000 people attended

	
	Carlos Silveira
	Long Beach Museum of Art, Artists Reaching Kids – had art educators develop lesson plans, participate in exhibitions and installations

	CSU Fullerton
	David DeVries
	Highland Learning Center – photography students made family portraits for low income children and their families

	
	Arnold Holland
	T.H. Pendergast California Parole Museum – graphic design students developed a logo

	CSU Los Angeles
	Carol Jeffers
	Longfellow Elementary School, Old Donation Center for the Gifted and Talented, Virginia Beach, VA – art education students worked with local and distant kids to visit gallery settings and create pen pals through “envelope art”

	
	Elizabeth Bryant
	Eagle Rock Community & Cultural Center; Eagle Rock High School- fine art students partnered with high school students and exhibited their work at the ERCCC

	Cal Poly Pomona
	Michael Sasso
	Orange County Museum of Contemporary Art – graphic design students developed publicity materials for the OCMCA

	CSU Dominguez Hills
	John Goders
	Various elementary schools – future art elementary teachers developed lesson plans for art education courses


Results

I. The following provides a synthesis of the narrative responses to the six open-

ended questions distributed to the faculty members who participated in the Getty Scholars Program:

1. When you began this program, how would you characterize your prior knowledge and experience in teaching a service-learning course?

At CSUN, prior knowledge and experience ranged from “very little” to “some” experience with service-learning courses as a result of the previous department chair’s interest in and involvement with service learning, to serving on the University Planning Committee to set up goals for implementing service-learning courses in the university/art department curriculum.  At CSUN, the Art Department is one of two designated “engaged” service-learning departments (the other is Kinesiology), in which a certain percentage of the courses offered in the curriculum include a service-learning component.

At CSU Fullerton, one faculty member had prior experience working with community partners—mostly through internships.  He had about 12 students who worked with client organizations offering “free” graphic designs.  The other faculty member had heard the term “service learning” for a couple of years prior to starting the Getty project, but he didn’t have a clue as to what it meant.  His assumption was that it had to do with classes involved with charity work and he didn’t understand how there could be educational benefits.  He was initially quite skeptical about the process and never envisioned himself involved with service learning.

At CSU Los Angeles, one faculty member didn’t know much about service learning, but was intrigued after attending a two-day workshop on service learning at the Getty Center.  For the other faculty member, it took a while to name her approach to pedagogy as “service learning” or herself as a “service learning” person, and she thought is was almost kismet that the state made a major push for it at the same time.  She has always approached teaching as a connection of the self and others to culture and community, and she developed an on-campus service-learning model which was published in an article in the Michigan Journal of Community Service Learning.  

The faculty member at CSU Dominguez Hills had no prior background with service learning before joining the Getty Scholars Program, and he struggled with the definition to discern it from other forms of pedagogy, such as internships and field work.  However, his attitude was to “go where the interest is” and the interest in service-learning is “in the air.”

The faculty member at CSU Long Beach had experience with implementing a community component in American Indian Studies courses.  The service-learning notion served as a clarification, and the community service component that involved a reflection assignment offered a new mode of learning.  Whereas before the community component was more informal, service learning formalized the pedagogical approach to working with community partners.

2. During the course of this project you have participated in several workshops and meetings with fellow scholars and the program leaders.  Did you find these meetings helpful and informative, and if so, how?

Overall, the comments were exceptionally positive.  Logistically, faculty members found the workshops extremely helpful, and forced the faculty to get out and around to great places they might not have otherwise visited.  They liked getting to know other CSU faculty—what works, their concerns, and to get to know them as people.  The workshops allowed for the partnering and mentoring between part-time, junior, and senior faculty, and the tours with peers allowed the faculty to get insights and observations as a group.  Some faculty members had never been exposed to so many non-profits and their concerns, and the variable locations enabled them to better understand the need for and benefits of service learning because they could see what was happening with pocket organizations.  To find out what service learning in art is and has been was a real eye opener, and they found it to be rich and exciting.  

Pedagogically, the workshops helped faculty members develop a working definition and understanding of service learning to differentiate it from other pedagogical forms.  They found the initial meetings covered the fundamentals of service learning in a very comprehensive way, and were helpful in laying out the specific goals of service learning, the reflection exercises, potential problems, as well as differing needs.  They also found it helpful to have people come in and talk about the different service-learning models, and to have the participants compare notes and share successful and unsuccessful ideas.

3. What difficulties did you encounter in initiating your service-learning course?

Due to the variety of service-learning courses taught, difficulties varied among faculty members, as well as varied from CSU campus to CSU campus.  The following narratives highlight the various difficulties and/or problems the Getty Scholars faced in developing and implementing the service-learning courses among the six CSU campuses:

CSU Northridge:  Continuity was a major concern.  In one course, the students built a kiln, and when the course was over the faculty member couldn’t work with the same people and had to get acquainted with new students every term.  In some instances, the agency was very open and the students didn’t have a set time or schedule to conduct their service-learning requirement.  It is important to find out who runs the non-profit agency; in the smaller ones it often takes on the personality of the person in charge.  In an Exhibition Design service-learning class, there was a problem in that the course itself was struggling because it was an elective and not a required course.  Service-learning classes are often three times more work than regular classes, and managing so many different projects is difficult for the instructor.  One faculty member even bought a cell phone just for the service-learning course, and another instructor actually met with all the on-site supervisors, as well as attended almost all meetings.  Service-learning courses require a greater commitment from students and more time studying, and there are also the logistics of managing/coordinating transportation.  Service learning may not be accepted by the students at first, based on the student’s life obligations and schedule.  In some cases, students coming into a new community must first be accepted into that community.  Overall, service learning is not always well received; it involves politicking and extra work, and some question, “where’s the beef?” in service learning.  It’s important to establish a liaison, and it is helpful to have an advocate on committees that fund service-learning course proposals.

CSU Fullerton:  At Fullerton, they had to plug the service-learning courses into the main curriculum, and it took one-and-a-half years to get it through the curriculum process.  One faculty member had offered it as a “special course,” which you can do two times, and he ultimately would like to offer it as a general education course.  Most of his difficulties were what he called “mental” difficulties—what does service learning mean, how does he integrate it into the course, how does he proceed and find community partners.  His biggest fear was the fear of getting started—what is he going to do?  What can his students contribute to the host site?  He found his community partner through the Central Art Gallery on campus, which led him to a student who was connected with the “Think OC” agency, which in turn led him to his community partner, the Highland Learning Center in Orange.  For the other faculty member, the difficulty in graphic design was the final outcome – it all comes “down to the one” design —you can’t always have 18-24 students or a team working on a project.  Client expectations have to be realistic, and they need to look at the students’ work with equal light for the time being.  For students, they must take the client’s taste into consideration—they can’t go hog wild.  When the client picks one student’s work the others often become deflated and can’t regroup—so he must keep them motivated.  Continuity is also a problem, especially with designing websites…A starts and B picks up.  Since there is no formal designation for service-learning courses, he just incorporated the service learning informally.

CSU Los Angeles:  For both faculty, there was a lot of pre-organization involved.  For one, she was able to contact the community partner who was very interested from the beginning.  She sat down with the director and talked about their needs, and then collaborated to get high school students more aware of the Eagle Rock Cultural Center.  However, working with the high school teacher was challenging—she was difficult to contact.  The class was large (24; 16 would have been a nice size), so they had to break into groups. While it would have been nice for the CSULA and high school students to connect at the Cultural Center for the final exhibition—in which the CSULA students responded to prints designed by the high school students—the high school students couldn’t take the trip because they weren’t allowed, even though it was only 8 blocks away.  Also, very few high school students attended the reception, because they weren’t required to attend.

The other faculty member worked with 4th grade teachers and their students at both local and out-of-state schools.  Planning and preparation began two years ago with a concept and pilot, and by Fall quarter the service-learning component went smoothly.  Integrating the service-learning requirement in the “pen pal” and “envelope art” activities was demanding work that required many trips to the post office.  Her only real complaint was that on the quarter system, the pace was ridiculous.  Every week she had to post a schedule on the chalkboard, and often she had to make up the weekly work if a student was absent so the pen pal would be able to receive an “envelope.”  There was lots of faxing, calling, covering, and sweating bullets when a student was absent, and she often had to call the students at home to have them send a packet on their own.

CSU Dominguez Hills:  Because the faculty member had no prior background with service learning, there were some unexpected changes in the classes—such as an increase in academic assignments, activities, field visits, and lesson plans.  Some students challenged the assignments, sharing their frustrations in terse emails.  Since students submitted their assignments electronically, there were some technical problems such as blank attachments.  There was also more resistance and defiance of authority because the service-learning requirement complicated the students’ life demands, and some ended up coming to the faculty member’s office and crying.  The faculty member found the service-learning course required much more structure, and he will need to refine it in the future to better fit the students’ personal lifestyle and academic needs.

CSU Long Beach:  The faculty member worked with several partners—both on- and off-campus.  For off-campus partners, he went with those Native American organizations that needed help because they didn’t have an established volunteer base.  He set up focus group meetings to find which ones needed help, as well as what their needs were.  For example, Wild Horse was not federally recognized at the time, but is now as a result of the Getty Scholars program.  The problem with these informal partners is that they need to find a space for the students to perform their service.  Another challenge was posed by the course itself—a 490 Special Studies course—in which enrollment is generally low, students are not looking for service-learning credit because it is not institutionally required, and freshman can’t enroll in it.  He needs to find a lower level course so freshman and sophomores can enroll in it.     

Cal Poly Pomona:  The faculty member hand-picked the students to participate in this Special Topics service-learning course because he wanted to maintain the quality of the small group.  Students enrolled over two consecutive quarters, and were able to serve a small art-based organization, take charge and develop solutions, and learn about client delays.  The difficulties in initiating the course were primarily caused by the Department Chair, who apparently created unnecessary conflict and engaged in micro-managing.

4. How has your experience teaching a service-learning course changed or affected your ideas or methods related to your teaching?

The faculty members found their experiences in teaching a service-learning course changed their perspective, methods, and/or approach to teaching in many ways.  First, it has expanded their definition of learning.  As one faculty member noted, a lot of learning occurs at the site, and students apply their craft to a “real world situation.”  Consequently, the learning experience is greater, and it affects the students’ personal values and growth to see how others live, to appreciate their struggles.  It gets the faculty member out of a rut, and forces them to rethink their   philosophies about teaching…. it “serves as a catalyst to fracture concretized, fossilized teaching methods and helps faculty learn about the students in another way.”  In short, service learning builds unity and confidence, and the pedagogical approach breaks up predicted roles between the teacher and student.  For another faculty member, service learning has made him learn to be more flexible—because it involves coordinating work between the professor, student, and client.  He now has to look at things from the client/student perspective, and work within the parameters of the project.  Consequently, he now teaches the class more in terms of how the client would respond instead of “professing,” and because working with a client organization provides several options, he now just “directs.” 

With a service-learning course, the many faculty members found they had to think about so many more dimensions—there are more things to think about when structuring a service-learning course.  Service learning is one of a number of things that points to changes in education, and it cultivates the enrichment and integration of art and community whereby students learn through the application of art and community the ways in which their degree is really useful.  As an example, the service-learning course provided a context and structure for assessment with clay, and the faculty member will subsequently continue to implement service learning into her courses.  For another, he found he had to use more teaching modalities because service learning incorporates more modalities of learning—such as studio art, music, and service—into one course.  The connection of theory to experience is reinforced, thus creating more ownership for the students.  As a result, he found the students who were involved with his service-learning course became more active in student government, and many students—as well as alumni—would continue their service work with the community partner on a volunteer basis.     

Other faculty members found that pedagogically, service learning provided a rich and fertile ground in which instructors can structure their courses to “make it real and purposeful” for the students.  One had always felt it was important to get students out of the classroom, and teaching a service-learning course helped to reinforce those inclinations.  Another believes it gave a clear demonstration of using a “constructionist approach” to learning—that while the classroom is still the focus, it allows students to transform their ideas to make a difference, and it opens their narrow world to co-learn with a child.  The instructor does not have to rely on the “transmission model” by being a head authority figure; instead, students share the burden of learning by co-creating meaning and experiences.  In short, service learning empowers the students with all the tools to access information.      

As a result, many of the faculty members found that the students were enthralled with the pedagogical approach to service learning.  One art education professor observed that his students returned to the classroom following their service-learning assignments with a new level of awareness, and they were enthusiastic about their experiences because they were so well received by the community partners.  Having taught the class for more than 15 years, he observed that it was the first art class since elementary school where the students were in the mode of discovery.  With the service-learning methodology, students are “getting to do something versus listening to lectures…and they are anxious to practice and apply it.”  He now describes himself as a “poster boy for service learning, because it offers more than anything in the classroom.”  Now, when structuring a class, the faculty members have to ask themselves, “service learning or not?”

5. How would you assess the Getty Scholars program, and what recommendations could you offer to improve this program in the future?

Overall, the response to the program was overwhelmingly positive.  The faculty members really liked the structure because it provided the chance to benefit from the experiences of other faculty, and they could come away with new insights developed from the group discussion.  They could share everything—horror stories, how they were groping along, and their successes – and they learned about their sister campuses.  They found the workshops, fellowship, and lunches all great, and the added value of mentoring—particularly from Ed and Erika—throughout these group sessions was a bonus feature.  They particularly enjoyed the various sites chosen for the meetings, saying they were “ideal,” “well chosen,” nicely “spread around,” and “fantastic.”  They liked the two-year frame and thought the level of support was “helpful” and “excellent,” and they all agreed the outside visitors were “great” and  “incredible.”  The most exuberant accolades, however, were reserved for the coordinator(s), as they repeatedly exclaimed, “Ed was great!” “Keep Ed!” “Don’t let him escape!” “Do it the same way!” “Ed did a wonderful job—he’s a great asset,” and “whoever mapped out the program was brilliant.”  In short, they’d love to see the program continue, and hoped the Getty would be happy because the program offered a lot of “bang for the buck.”

As for recommendations, one faculty member felt that while the workshops created a sense of community, they were not sure if a sense of “community of scholars” was created or reinforced, or that they left with a level that is scholarly and worthy of being named “Getty Scholars.”  He thought it would have been helpful if the faculty had been given more assignments, and there were more critical discussions of ethical problems—particularly in retaining the culture of the agency.  He also would have liked looking at the various service-learning models and evaluating them, and felt one of the best days was when there was a critical discussion of content and pedagogy.  There was also some question as to whether graphic design really fit the spirit of service learning.  Conversely, another participant felt that all the art centers were great, but most of the scholars were not artists—and in the future having more practicing artists would allow for “more balance” in the group.  Most were art educators, and she would have liked to have seen more practicing artists and designers.          

6. What comments or observations can you provide about your total experience with this program?

On a macro level, the faculty members found the program to be very successful in introducing the faculty to the “bigger picture” of what’s going on in higher education.  They were glad to see this kind of program formalized and structured, and they believe it is really valuable for art students.  One faculty member felt it created a real sense of community among the faculty and students, as the students eventually would refer to it as “our Getty program.”  It also helped the community partners with their budgets, and in some instances, helped the schools and students by providing materials.  While the program was primarily Los Angeles- based, they thought it would be nice to see it expand beyond Los Angeles and to have a more open and receptive attitude.

In terms of curriculum development, they found it very rewarding to see curriculum used as a vehicle for change.  Initiating this program was good for getting service learning into the art culture, and once it gets into the core curriculum it can really make an impact.  The first step is to get into areas where there is an affinity for service learning, such as sculpture, and to get entrenched in art programs, faculty need to lobby department chairs and deans.        


On a personal level, the faculty members found the program to be “enriching” and 

“exciting.”  They loved the variety, as each participant had such a different kind of project, field, focus, and design for service learning.  It was interesting how they could all be so diverse, yet all fit under the same umbrella.  They really gained insight into the importance of “connection” in service learning, which is rooted in community and experiential learning—or what one participant referred to as a “contextualist, post-modern orientation” toward art education.  Another faculty member observed how some of his colleagues think service learning is a “gee whiz, warm-and-fuzzy” approach to teaching and learning—but he found it’s not, “it’s real.”  Finally, one participant experienced a “real awakening” through his participation with the program, and came to realize that service learning is “not a fad”, that it is “an essential experience for today’s students.”  He believes that service learning offers “connectedness,” that it is “a solution to society for people who are self-absorbed to suddenly realize they are being self-connected in a positive way.”  He found that through service learning, “self-absorbed students can articulate the value of sharing and giving,” and that “establishing a connection with the community is a joyful experience.”

All the faculty members would love to see the program continue, and felt the participants would need to partner with mentors to sustain the program in the future.        

II. The following is a synopsis of the narrative results from the eight open-ended 

questions asked of the Getty Scholars program community partners: 

1. What work did the CSU student(s) perform for your agency?

CSU students in fine art, photography, graphic design, art education, and art history courses performed a wide range of activities and services for the various community partners, as summarized below:

Artful Children:

Assisted with the Healing Art Series following the 

9/11 tragedy, where they worked with kids to draw, paint, and create sculptures as a therapeutic release

ARTSCorpLA:


Built a raku kiln, developed lessons and conducted 

classes for the community to create raku tiles, vessels, and ceramics for public art

Eagle Rock Community
Developed fine art “response” pieces to Eagle Rock Cultural Center:

High School students’ artwork, and helped set up an 

art exhibition for a public viewing of their work to provide community exposure for the ERCCC

Highland Learning Center:
Visited the Highland Learning Center, an after-





school tutorial center for low-income children, and 

worked with students and their families to learn about photography and create family portraits


Longfellow Elementary
Partnered with teachers and their 4th grade students


School:


both in Pasadena, CA and Baltimore, Maryland to






create “pen pals” and “envelope art” and expose






low-income children to gallery art


Orange County Center
Created all new publicity materials for this high-

for Contemporary Art:
profile  public arts organization, including graphic 




design for a brochure, poster, stationery, and 




website

T.H. Pendergast

Worked with this one-of-a-kind fledgling museum 

California Parole Museum:
to develop publicity materials; created an official logo which was approved by the museum’s board of directors


Wildhorse Native

Organized three pow-wows for this and several 

American Association:
other Native American non-profit organizations, 






including Red Horse, L.A. County Child Services,






and the American Indian Child Welfare Unit

2. Did you have any contact with their CSU teacher either before or during this program?  If so, how would you describe your contact?

All of the community partners met with their faculty members both before and during their service-learning class projects, to varying degrees.  In the graphic design courses, the faculty worked with students in teaching course content, and then worked with students and the community partner as a professional client developing a logo, brochure, poster, stationery, and website.  In the fine art courses, there was a great deal of in-depth preparation prior to the course to develop a project and coordinate workshops with community members and/or partnerships with high school students.  The faculty members were also actively involved in the actual project and engaged in elaborate scheduling processes—whether it was for conducting healing art classes, setting up an art exhibition, or building a Raku kiln.  In fact, one faculty member even had to purchase a cell phone just for his service-learning class!  

In the photography course, there was continuous contact throughout—the community partner made a presentation in the class, and the faculty member and community partner talked constantly to coordinate weekend portrait sessions and consult on changes.  At the end, all the students and faculty member were invited to various parents’ modest homes for what was described as lavish home-cooked meals.  In the art education courses, degree of contact varied from students finding their own community partner to work with, to conceptualizing and developing the service-learning course more than one year prior to teaching the class.  In the local/distant service-learning course, there was continuous contact with the elementary school teachers—coordinating “envelope art” projects, making certain all students received a weekly packet, covering for students when they were absent.  She was also highly involved in the coordination process of the campus gallery tour--from greeting students upon arrival, to conducting tours, to arranging bathroom breaks.   

3. Did the student work meet your expectations or needs?  Please comment.

In all cases, the students met—or surpassed—the community partners’ expectations.  In the graphic design courses, the students engaged in an actual artist-client relationships with the Orange County Center for Contemporary Art and the T.H. Pendergast California Parole Museum, and were able to learn and work at a professional level developing actual publicity materials the community partners will use.  In the fine art classes, the students conducted workshops for children and community members, and established ongoing relationships with the community partner that generally outlasted the limitations of the school semester.  At one agency, Artful Children, the students would frequently “drop by” during unscheduled hours to continue working with children or their own art projects.  In the photography course, students developed professionally-styled family portraits that are likely to last a lifetime.  In the art education courses, students bonded with elementary school children and developed relationships through “pen pal” correspondence and “envelope art,” and learned the value of giving and sharing knowledge with the community.  In the art history course, most students returned the subsequent semester to continue assisting with the pow-wows, and one student even continued his volunteer service over the following two years.  As a result, the community partners were immensely enthusiastic about the Getty Scholars program, and they worked with talented faculty members and students who were genuinely dedicated to learning the skills associated with a specific aspect of art, while contributing their services to the community.     

4. Could you comment on the ways the CSU student(s) benefited or learned from their experience?

This question elicited some of the most profound responses from community partners, which clearly identified the impact of service learning as a method of pedagogy in the arts.  It not only integrated “real life” experiences with theoretical principles, but also inculcated the values of social responsibility and civic engagement to often sheltered and “self-absorbed” art students, and established meaningful partnerships between the university and local community.  The following are comments offered by the community partners about the ways students benefited from their service-learning experiences:

At ARTScorpLA, “students learned how to teach to community members and youth, and how to translate their knowledge to novices.”

At Longfellow Elementary School, “the college students [who plan to enter careers in teaching] learned about being with little kids.  Until the students get into the classroom with them, they don’t know how wonderful it is.  And the children just loved being with the college students.”

At Highland Learning Center, “the kids were no longer just a bunch of immigrants to the college students—they were real people.  They got exposure to different cultures, and learned the importance of giving back to the community.”

At Artful Children, “students were able to find a niche, and this made them feel successful—which, in turn, made them feel empowered.  They were able to take ownership of their work, and felt they made successful contributions to the community.”

At the T.H. Pendergast California Parole Museum, “students who had the opportunity to work on this project got an idea of the “real world,” as they learned about the process of working with a client.  We’re the only museum of our type in the nation, and until we get recognition, we’re nothing.”

At the Orange County Museum of Contemporary Art, “students get to work professionally.  Students take charge, and come back with solutions.  They learn about client delays, and they attend openings.”

At Wildhorse Native American Association, “by having students work on the pow-wows, it helps to create culturally sensitive volunteers.” 

5. Were there any problems or issues related to this project that you believe could be resolved or improved upon in the future?

None of the community partners experienced any problems with the students, faculty members, or service-learning courses.  Only one community partner, Artful Children, had “extra work” with a person with disabilities.  However, according to Dottie Russell, “what could’ve been a problem turned into the greatest reward” for her, and it eased the student’s semester.  For the Longfellow Elementary School, Fran Banta praised the coordinating efforts of Carol Jeffers, saying she did a good job planning, that there was no “dead time” and everything was well thought through—from bathroom breaks to adequate adult supervision.  However, she thought a “hands-on” experience, such as a drawing exercise, would have been nice if it could have been worked in.  Paul Toma of the T.H. Pendergast California Parole Museum noted how easy going, patient and understanding Arnold Holland was during the service-learning course, and only wished they had had more time!  In all other cases, everything worked out smoothly.

6. Do you believe that the State Universities should encourage or expand programs such as this in the future?  If so, how could such programs be most beneficial or useful to community partners?

All the community partners were in favor of not only continuing, but also of expanding the program, and the partnership between the university, students, faculty, and community partner has been beneficial in profound and myriad ways.   Fran Banta of Longfellow Elementary School believes art is important for a well-rounded education, and the contact her 4th graders had with the college students was invaluable in that it allowed them to see what college is like.  Any contact a child has to college is a miraculous thing, and seeing it makes it a real and meaningful experience.  As a result, her students now want to go—whereas before college was a remote thing.  In addition, the program allows kids to engage in discourse about works of art, and thus they become more observant of art in their lives, and are able to see an artistic side to their world.  Connie Linnert of Highland Learning Center believes programs such as this are a must; that the whole country needs to be aware of giving, and the university is place that validates the work of students and the value of volunteering.  Dottie Russell of Artful Children went as far as to suggest students receive an extra bonus or reward if they participate in community service—that the university could actually acknowledge community involvement on the students’ diplomas.  She adds that there should be a state program for community service credit so that student participation can be consistent and continuous; she believes students and the kids they work with don’t want the program to end after 4-10 weeks—that the impact on the kids is incredible, and it affects them tremendously when the program ends.  Others believe that this type of program offers an application to what students learn in the classroom, and is therefore beneficial to the students.  In one instance, the Getty partnership led to the community partner becoming federally recognized—as in the case of the Wildhorse Native American Association.  For Paul Toma of the T.H. Pendergast California Parole Museum, they were nothing before this program.  Through the Getty Scholars program, they will now be able to tell the story of parole history and the public will be able to recognize how parole officers contribute to public safety and how important their role is to society.  He believes they took a giant leap when they formed the partnership with CSU Fullerton and the Getty—and the service-learning course saved them $25,000-$40,000 in public funds.  However, he feels that the association with the Getty has been priceless, and this experience has gone beyond his wildest dreams.

7. From your perspective, how should an educational program like this be organized and coordinated with local community agencies?

Most of the community partners reiterated the positive aspects of their experiences with the Getty Scholars program, and expressed interest in continued participation should the program be funded in the future.  Suggestions on how to organize and coordinate such programs with community partners included: 

 “Continuing the real life extensions of classroom knowledge.  Classes should be structured around the real life application of knowledge.”

“Today’s youngsters are tomorrow’s employees, so the place of higher education should naturally have a connection with the community partners.”  Future art educators need to have contact with children, and the children are not only less intimidated, but more inspired to attend college when they have contact with the students and campus.

“Other departments need to get involved.  The universities need to get more involved with the communities to know where the volunteers are.”  In short, there needs to be an institutionalized effort to organize and coordinate service-learning programs in art, as well as other disciplines.   

“Perhaps you could offer a master’s degree with an emphasis in Community Service.  Coordination would come from continuity and commitment—such as a three-year contract.  You could continue to have off-campus meeting places, and the website could link each organization to the Getty and to each other.  Instead of a telephone card, you could have a Community Service card on which you get points, and you could trade those points in for goods and services from other vendors.”

8. Do you have any additional comments or observations about this program?

Based on the final comments from the community partners, it was evident that the Getty Scholars program had a profound effect on the visibility of their non-profit agencies, their perceptions of the value of working with college students and faculty, and their overall relationship with the local CSU campus.  The following are their observations and comments about the impact of the Getty Scholars program on their agency, their kids, the CSU students, and the community at large:

Fran Banta of the Longfellow Elementary School:  “The kids were just thrilled.  Children of poverty tend to be very localized—almost isolated.  They may never see the ocean, as they tend to stay more in their area and not want to go out of their familiar surroundings.  It’s good to have a program to broaden their geographical parameters.  If they can see what college is like, then they’ll want to go—and if they can be touched at an early age, that’s great.  College need not be a remote thing, so the contact with the [college] students is invaluable.”

Connie Linnert of the Highland Learning Center:  “The whole experience was wonderful.  I would do it again and again.  It’s not charity, it is an investment because we’re giving the students the tools to survive.”

Dottie Russell of Artful Children:  “We have students who come here who can’t speak, but through drawing pictures they tell profound stories.  Art therapy is about feeling versus thinking.  The Getty funding has provided proof of what the community needs—it has given us that spark, and it needs to continue and know how important it is.  If the motive and need is right, nothing can keep it from benefiting the community.  It’s the essence of community service…people have love in their hearts.”

Paul Toma of the T.H. Pendergast California Parole Museum:  “The association with the Getty is priceless.  In 41 years, the one thing that was missing was showing the spiritual side of parole officers.  The Getty program has allowed us to meet that need to humanize our work through the Museum.”    

The following are additional comments and feedback from Community Partners who attended the June 7th focus group at the Getty Center:

“The Getty program opened doors for the Pendergast Museum to help us educate the public about parole agents.  Arnold Holland’s class helped us with a logo design, and it was a great learning experience.” (Paul Toma, T.H. Pendergast California Parole Museum)

“The Getty program brings credibility and accountability to the whole community…We’re all in this together—it’s a united thing between the university, community partner, and student.  In fact, the students are still coming in even after the class.” (Tom Linnert, Highland Learning Center)

“Art is very therapeutic, and can be seen as an expression and invitation to therapy.  It’s an inspiration to student artists.  It’s the essence of therapy that involves inclusion, and art is a place that reflects students and community.” (CSUN Health Center Director)

“It’s not just about learning, but service learning can be looked at by what I can contribute, who I am.” (Dottie Russell, Artful Children)

“The Orange County Museum of Contemporary Art benefited tremendously—especially because we’re operating on a lean budget.  You need to implement service learning into the curriculum, because people will continue to donate their time and services.”  (Lloyd, Orange County Museum of Contemporary Art)

III. The following are student comments from reflection exercises from David 

DeVries photography course at CSU Fullerton, which clearly validates the tremendous impact and intrinsic value of service-learning pedagogy in the arts, and its long-term benefits of instilling a sense of civic engagement and social responsibility among students:

“Volunteering at the Highland Learning Center was a wonderful experience for me… Although it was a lot of work and consumed over seven hours of my time, it was all worth it…. It meant a lot to see the expressions on the faces of those picking up their pictures.  Their happy faces, plus the positive comments, let me know that we were doing a great job and that our service was very meaningful to these people…When I know that I am touching people’s lives, the more involved and consumed I get with helping them…. Besides providing a valuable service to that community, this project was a great group experience… It was one of the most fulfilling experiences I’ve ever had… I mean it.”

“Going to the Highland Learning Center was a unique experience that I enjoyed tremendously.  Seeing the smiles on especially the kid’s faces was extremely rewarding…. I have so much respect for the people who can and do commit their lives to helping people less fortunate than themselves.”

“I was excited to put my skills that I learned all semester long and use them for something awesome at the center.  I would definitely say that you should continue to make what we did a part of the course outline.  Students at Cal State Fullerton will have the awesome opportunity to bless others’ lives.  The great thing is that this is a way to be giving of yourself and I don’t think a lot of us have that opportunity a lot during our semesters.”

“I really enjoyed our service-learning project.  It gave our class a rare opportunity to put the skills that we learned in class to use.  The main difference I found with the service-learning project and a regular lab was that our work was going to be really used.  Many of the people we took photos for were really going to put them in their homes.  Most project that I do in classes end up in a box or the trash can…I really wish more of our classes had implemented service learning into their curriculum.  All in all, I think that service learning is a good way for students to gain real world experience and help some people at the same time.”

“I was very glad that I got to go take pictures for all the people at Highland Learning Center.  I think it was very rewarding for them and for us.  I could really see that I have learned so much this semester, and what better way to show that than to help people….I loved seeing all the kids, and parents, that didn’t have any pictures.  They were so happy with the outcome, and I know they will always remember that day, and they will always have their pictures…I think your classes should continue to do service-learning projects.”

“The Service-Learning Program was everything that I thought it would be and more.  When we were told about our participation with the Highland Learning Center, it sounded like a great way to help out in the community…. It was very satisfying to see that they appreciated what we were doing and the effort that we were putting in…. The overwhelming support that the center gave to us was also very inspiring…. The amount of time that it took to make those children and parents happy was well worth it.  It was a great feeling to give some of the families their first picture together.  It made me think of how much we take for granted some times and how little things like taking pictures make a difference.”

“The service we did as a class at the Highland Learning Center was a great experience…. This changed me as a person to realize that I am very fortunate to be able to have the lifestyle I live today.  Many times I do take it for granted and forget but at times like these it’s a reality check.  Overall, it was a great experience to help out the community and give some time to kids that need it.  I would definitely do it again.”

“I think that going to the Highland Learning Center was a neat experience.  In situations like that it brings you back down to earth and makes you realize how lucky you are to be in college and live where you do.  Sometimes it is hard to think that people actually live in low-income areas and equipment such as computers is not so easy to obtain…Overall I think that the field trip to the Highland Learning Center was worth it, especially when smiles were a non-stop situation…. It takes people away from being absorbed with themselves and makes them stop and focus on the simple things in life such as helping people smile for a day.”

“Highland learning center was enjoyable…I think one of the best parts was seeing the people get so happy over what some people take for granted.  A photograph to us is easy to obtain, but they got all dressed up and ready and were clearly getting something that meant a lot to them.  The one thing I realized is that the time that we devoted gave these people a priceless possession…. I hope we made a difference in some of these people’s lives.  I think it was a great idea and wouldn’t mind doing it again.”

“My attitudes towards material things have changed because the ‘money can’t buy happiness’ attitude was once again reinforced in my life.  Seeing the people there that didn’t have much, but had just what they needed, was very humbling.  I realized again how I take too many people and things for granted.”

“From the get go I had a good feeling about what we were doing.  I could tell that the people were extremely appreciative of the service we were providing for them.  When you receive a positive response such as this, it made every second I spent there worthwhile.  At the end of the day I felt we accomplished something great as a group…. Overall, this was a great experience for me.  I think it was nice to incorporate a real life situation into our class.  It enables us to use our newly learned skills to benefit others.  I definitely recommend you continue this tradition in the future.”

And from the students who attended the final focus group on June 7th at the Getty Center or visited faculty members during interviews:

“The service-learning class promoted togetherness…art is a universal language, and it solidified my desire to teach and do volunteering at the L.A. Library.  This was one of the most important classes and life experiences I’ve had.”

“You not only get to see the inside of a large art institution like the MOCA library, but you get to see the needs in the community.”

“I really enjoyed working on the pow-wows.  I volunteered after the class was over for two years.”

Summary/Conclusions

Results from the qualitative interviews of the Getty Scholars and their community partners offered abundant evidence that the two-year program to promote service learning in the arts had a profound impact in the following areas:

· The pedagogical approach that links course content to real life application and experiences increased satisfaction for both teaching and learning in the visual arts.

· The unique alliance between faculty, students, and the community clearly strengthened the relationship between the university and its local communities.

· The service-learning component helped to make the expertise of faculty and students much more accessible to assist the needs of local community-based organizations.

· The structure and resources of the Getty Scholars program effectively removed the sense of insularity of academia, and infused local non-profit arts agencies with renewed enthusiasm and optimism toward working with faculty and students.

· The Getty Scholars program enhanced the credibility and visibility of the small, low-budget community-based arts organizations, and expanded their pool of volunteers with invaluable expertise in the visual arts and a commitment to community service.

· Most of the Getty Scholars had little to no experience teaching a service-learning course, and found the pedagogical approach significantly more work in terms of preparation and coordination; yet all of them found the experience much more effective and rewarding with regard to improving the learning curve.

· Students gained a sense of civic responsibility to the myriad communities surrounding them, and learned the value of applying newly acquired classroom skills to real life experiences that provide a service benefiting others.

Through the Getty Scholars program, faculty, students, and community partners experienced the long-term benefits of service learning in the visual arts.  It not only enhanced the relationship between the university and its surrounding communities—making the institution of higher learning less insular and more accessible—but it also allowed students to gain insight into the tangible and intrinsic rewards of civic engagement and social responsibility.  Whether it was by showing the therapeutic effects of art for healing purposes, teaching future art educators the merits of working with low-income and/or immigrant children, or contributing commercial art forms to improve the visibility of low-budget community agencies, the Getty Scholars program clearly garnered an enormous amount of “bang for its buck” as it reinforced the value of the visual arts in our culture and imbued the spirit of service in our society.      
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